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Virginia ASCD Membership
We may be physically and socially distant, but our network is strong! When you join
VASCD, you become part of a statewide network devoted to excellence in teaching
and learning.
We’ll provide you with helpful resources, access to outstanding professional
learning opportunities, and monthly “members-only” content provided to us
by ASCD.
You’ll be among the first to access content and services developed by and
for VASCD, such as The Profile of a Virginia Classroom Briefs and our new
collection of micro-credentials for teachers.
And you’ll be represented at the state level by a leading organization
advocating for autonomy and integrity in the education profession.

Click HERE to join!

OR receive a membership when you REGISTER for our
2020 Virtual Annual Conference to be held on December 2-3
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From the Editor’s Desk
Eric Carbaugh, Ph.D.
Professor in the Department of Middle,
Secondary and Math Education,
James Madison University

Join Our Community!
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2020 ANNUAL CONFERENCE
Equity | Connections & Relationships
Worthwhile Learning Beyond School Walls

ONLINE

DECEMBER 2-3
• Not a parade of webinars,
but a real virtual conference
with opportunities for
interaction and choice
• Inspiration and motivation
from popular national
keynoters
• Recorded concurrent
sessions let you catch up
on presentations you would
have missed at an in-person
conference
• Browse poster sessions on
innovative programs from
Virginia schools
• Grab great ideas in 5-minute
bullet sessions

Keynotes by:

Jennifer Gonzalez,
the engine behind
Cult of Pedagogy.
Learn More
Chris Emdin, creator
of the #hipHopEd
movement.
Learn More
Hamish Brewer,
relentless educational
disrupter and middle
school principal.
Learn More

• Network through our fun
engagement activities

Click HERE for more info!

From the VASCD Executive Director

Laurie McCullough,
Executive Director
Virginia ASCD

As VASCD’s 2020 journal goes to (digital) press, it seems as if our world has been
turned upside down and inside out. A public health catastrophe that isolates
us from each other, civil unrest that challenges a nation to search its soul, an
economy sustaining long-term damage, and a climate crisis wreaking havoc—
all happening now. Hunkering down in our home offices or spare-bedroommakeshift classrooms and covering our faces with masks allow us no escape
from these realities. And yet, Virginia educators are teaching, learning, and
leading. You are making mistakes and experiencing victories. You are working
harder and longer than ever just to stay afloat, knowing that your best teaching
and strongest classroom communities require being together with students.
Still, you refuse to give up because the need is great, and your students and their
families are counting on you.
At VASCD we don’t meet students virtually each day, deliver food and learning
materials, or deploy hot spots to rural addresses. But we too are retooling and
redefining our work. We have long thrived as a strong statewide network of
innovative, forward-looking educators who have connected at conferences,
shared ideas at workshops, and ventured out on “field trips” to observe
8
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innovative practices in each other’s schools. Our work, like yours, is different
now. We are planning a virtual Annual Conference for December 2-3 that will
take advantage of a digital platform to allow attendees to access more content
than ever before. And we are working on ideas to create fun, engagement and
interaction, even though we will be physically distant.
Our micro-credentialing project, which began before the onset of COVID-19, has
now become our biggest and perhaps most impactful initiative. Through microcredentialing, teachers can learn and strengthen their skills using individual and
personalized plans—powerful professional learning without the necessity of an
in-person experience. Micro-credentials allow teachers choice about how they
learn as well as the opportunity to demonstrate mastery through evidence of
their real work with students.
VASCD will continue to celebrate and advocate for Virginia educators as we
navigate the coming weeks and months. Our work will look different, as yours
does, but our efforts to modernize and deepen learning for Virginia students will
be as strong as ever—almost as strong as you are!

Laurie McCullough, Executive Director
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From the VASCD President

Alan Seibert, Superintendent,
Salem City Schools
President, Virginia ASCD (2020-2022)

Almost everything we have done in the last eight months has been new to us.
Last spring, we did everything we could to care for and stay connected with our
students after an abrupt end to in-person instruction. As it became clear that we
would not have a normal reopening school year, 20-21 was (and continues to be)
completely reimagined in ways that will likely reshape the future of education.
Each decision we’ve made and each strategy we’ve tried has represented our
efforts to do the very best we can for the students we serve. Meanwhile, we have
all experienced our own levels of fear and uncertainty, worry and concern. We
have also all experienced our own levels of resolve and commitment, resilience
and optimism. Personally, I have felt all of these emotions at different times and
to different degrees—sometimes all of them in a short period of time and to
significant degrees!
I was raised to believe that, “anything worth doing is worth doing right”, but we
are in uncharted territory and “right” is difficult to define. As VASCD President,
Salem City Schools’ Superintendent, and as a Dad, I trust the Commonwealth’s
amazing educators to persist, learn, adapt and excel during these truly
unprecedented times. “Armchair quarterbacks” will likely judge our decisions
10
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in the future with the advantage of time, hindsight, and information we do not
have today, but commitment to the children we serve is unwavering.

I hear a lot of people saying that students need to
be in school so that they can learn. I agree, but I also
believe that many of our students need to be in school
so that they can heal.
The pandemic has taken a toll on us as adults. But we have the benefit of
experience, of enduring other hardships, of being old enough to know that
months are a relatively short measure of time; for our students, though, these
months are a significant percentage of their lifetime. Many of our students need
us now more than ever.
The pandemic and its effects will likely be the greatest challenge of our
generation. While we cannot choose our circumstances, we can choose how
we respond. Virginia educators have responded with patience, flexibility, and a
commitment to care for the students and families we serve and for one another.
Having faced these obstacles and dealt with a variety of emotions, we are better
equipped to face the coming challenges together as a division and remain
united in our commitment to Love, Engage and Inspire the students we serve.
Thank you for the thought, planning, and hard work you have done to launch a
school year unlike any other. Thanks also, in advance, for all you will do for the
children and families we serve this school year.
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2020 VASCD Journal Special Section

Lessons Learned from Emergency
Remote Teaching

We may be physically and socially distant, but
our network is strong! When you join VASCD,
you become part of a statewide network devoted
to excellence in teaching and learning.

Special Section Introduction
To shine a spotlight on the remarkable efforts being made by educators around
the state to meet the needs of learners during COVID-driven scheduling changes,
Dr. Adria Hoffman kicks off our special section with a thoughtful summary of
what you will read in the following 5 articles.

Adria Hoffman, Ph.D.

Dr. Adria Hoffman holds the Anna Lou Schaberg Professorship of
Practice in the VCU School of Education and currently serves as the
president-elect of the Association of Teacher Educators-Virginia.
Dr. Hoffman’s research and practice bridge two spaces: identity
construction and system change within education. She is primarily
interested in how people within diverse affinity and professional
groups construct identities and in how identities evolve
throughout professional lives. Her work explores the processes
and systems that support and/or hinder educators’ work, focusing
on the teacher induction phase. She is most interested in the ways in which professional
interactions may perpetuate inequitable educational outcomes, as well as those with the
potential to create inclusive spaces in which people thrive.

Most of us haven’t experienced physical school closures for extended periods
of time during our lifetimes. It is fitting, then, that the contributions included
in this fall 2020 issue of the VASCD Journal speak directly to this moment in
time. The thoughtful and skilled public educators who authored these articles
described this year as daunting, bewildering, uncertain, unprecedented, unknown,
2020 Vol. 17
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and challenging. These descriptions are not hyperbole. This is the first time since
Massive Resistance that schools across Virginia closed their doors. Instructional
leaders and classroom teachers worked to feed students, provide social services,
and engage in emergency remote teaching; learning as they implemented and
adjusted plans to meet community needs. As emergency remote teaching came
to a close and we saw the looming reality that hybrid and remote learning were
to replace what most Virginia educators and learners previously experienced,
these authors found opportunities to strengthen practice among the challenges.
This publication highlights those opportunities and provides thoughtful
questions for all of us.

“Collective memory of trauma is different from individual
memory because collective memory persists beyond
the lives of the direct survivors of the events, and is
remembered by group members that may be far
removed from the traumatic events in time and
space” (Hirschberger, 2018, p.1)
To do justice to the work articulated in subsequent pages, I want to first discuss
what makes this year so unique and why the previously existing research and
practice is incomplete in this context. A great deal of credible, useful research
on remote teaching and learning exists. Virginia public schools have been at the
forefront of this work, creating and sustaining virtual high schools in divisions
like Prince William and Chesterfield Counties for over a decade. Separately, there
exists a body of research on trauma-informed practice. Many educators turned
to this literature to inform their work over these past few months. However, most
of the research on trauma focuses on personal or individual trauma (Updegraff,
16
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Silver, & Holman, 2008). Trauma-informed teaching builds on that body of
work. Though some educators call for school-wide use of trauma-informed
approaches, the work remains based on the varied individual experiences of
equally varied traumatic events. This moment is different. We are all experiencing
trauma. The term collective trauma describes the psychological reactions to
a traumatic event affecting an entire society. “Collective memory of trauma is
different from individual memory because collective memory persists beyond
the lives of the direct survivors of the events, and is remembered by group
members that may be far removed from the traumatic events in time and space”
(Hirschberger, 2018, p. 1). As the pandemic continues, more of us know someone
who became seriously ill or passed away, but many only know of this from news
and district health reports. Some students and families have yet to directly
experience the impact, but face the indirect impacts on health from social
distancing and disruptions to work and school. Educators are equally impacted
by this collective trauma, many aiming to mitigate compassion fatigue while
caring for students and families.
The articles included in the subsequent pages track this urgent work from preservice/teacher preparation to novice teachers during their induction phase
and through in-service, experienced teachers, school counselors, and building
leadership. University of Mary Washington faculty member, Melissa Wells,
describes the pivot from face-to-face to remote teaching, highlighting preservice teachers’ needs during the first semester of their preparation program.
James Madison University professors Angela Webb, Robbie Higdon, and Eric Pyle
discuss considerations for a STEM teacher induction program as they support
novice teachers just beginning their teaching career in the most unusual of
circumstances. This article is particularly relevant for all of us who support novice
teachers through the induction process. Three additional articles highlight
school teams’ focus on safety, health, and family engagement: Stafford County’s
2020 Vol. 17
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Conway Elementary School, CodeRVA Regional High School, and Chesterfield
County’s Thomas Dale High School are fortunate to have teams of individuals
who contributed to the work. Across these articles we find common themes and
strategies. Conway Elementary leadership ensured that students were “safe, fed,
and cared for” while Thomas Dale High School focused first on “communication,
connection, and community.” Dr. Wells articulated three additional “C’s:”
consistency, choice, and compassion. The consistency and choice describe a
unique challenge all faced over these past few months: learners need flexibility
as they manage multiple factors beyond their control while craving structure
and schedule. They wrestled with the balance of motivating and engaging
students without traditional methods of accountability, leading them to
reconsider parent and caregiver roles, student perspectives and responsibilities,
and the very structure of classes and conversations. Families became co-creators,
supporters, encouragers, and more as they monitored and advocated for learning
opportunities, key outcomes in effective family-school partnerships (Mapp
& Bergman, 2019). Accountability took a backseat to feedback and formative
assessment, as well as mastery-based learning, yielding powerful reflections and
outcomes across school settings.
All of the teacher educators, induction program coordinators, classroom
teachers, school counselors, and administrators who contributed share
something that perhaps underlies all of the work they articulate: humility.
In these articles, you will find stories of our colleagues’ vulnerability; their
willingness to listen more than direct, to adjust their plans, and to allow those
traditionally without authority (families and students) to lead. In big and
small ways, they model what it means to be members of a larger community,
contributing to a greater good. I know that you will appreciate their willingness
to share their stories and see our collective work through fresh eyes.
18
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Weathering the Stormy Seas with Five C’s:
Reflections on Remote Instruction
with Pre-Service Teachers
A college professor in a teacher education program reflects on how she navigated
the stormy seas of remote instruction with her students during the COVID-19
pandemic in Spring 2020 through five C’s: communication, consistency, choice,
compassion, and community.

Melissa Wells
Dr. Melissa Wells is an assistant professor in the College
of Education at the University of Mary Washington in
Fredericksburg, VA. Her teaching and research interests include
literacy, critical theory, arts integration, technology, and family
engagement. Prior to becoming a professor, Melissa taught
in public schools in South Carolina for eight years. Melissa is
an ASCD Emerging Leader (2016), and an ILA “30 Under 30”
honoree (2016). Follow her on Twitter: @mswells01.

As educators, we often settle into familiar patterns and schedules during
different parts of the year. For myself as a teacher educator, a landmark each
spring is making it to spring break. I remember sending my students, all
dreaming of their futures as teachers, off for their spring break adventures
when we reached our semester’s midterm point at the end of February. There
was a sense of relief as we realized we’d made it halfway through the semester
together, and a well-deserved respite awaited on the horizon.
20
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FIVE C’S OF REMOTE INSTRUCTION

But then, over spring break, the storm clouds gathered. During that first week of
March, the realities of a global pandemic’s impact on educational systems began

And yet, we knew we had to do what teachers
have to do: keep teaching, keep learning,
and keep caring.
to take shape. Dark clouds of concern and uncertainty loomed, threatening
to send us all to seek shelter away from the comfort of our communities on
campus. And then, right after returning from spring break, the storm officially
hit—all classes were moving to remote instruction the following week. Just like
that, our visions of the college experience—the solid ship we’d trusted without a
second thought—began to rock violently. And yet, we knew we had to do what
teachers have to do: keep teaching, keep learning, and keep caring.
As a professor in a teacher education program who approaches my work
through a critical theory lens, I frequently turn to the writings of Paulo Freire.
While he had many brilliant ideas in his long career, a fairly simple concept he
wrote about involves praxis, which occurs at the intersection of reflection and
action. Specifically, praxis refers to the “process of reflection which is set in a
thoroughly historical context” (Freire, 1970, p. 31). Furthermore, Freire believed
that praxis and theory can work together to create a new social order.
Looking back, I learned a lot about my own pedagogy in a higher education
context—and how to support learners in uncertain times—during the
historical context of the COVID-19 pandemic in Spring 2020, especially in my
Introduction to Education course. This class is the first course our pre-service
teachers take in their journey toward becoming K-12 educators, and I was
2020 Vol. 17
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particularly concerned about the impact of this unprecedented semester on
their first encounters with their teacher education coursework. While those
learnings are still evolving as the context of the pandemic continues to evolve
as well, I can summarize some key take-aways from my praxis while weathering
the stormy seas of remote instruction with 5 C’s: communication, consistency,
choice, compassion, and community.

I believe vulnerability is an important characteristic
of educators who position themselves as life-long
learners: it can be intimidating to be vulnerable, but
it is so much more authentic than pretending we
have all the answers, every moment of the day.

Communication
Facing the realities of finishing up our spring semester via remote instruction left
me feeling lost, unmoored from the traditional pedagogical approaches I had
relied upon in the past. As I searched for solid ground myself, I threw a life raft to
my students in the form of frequent communication. I didn’t have many answers
yet, but I shared the answers I did have, and admitted the ones I did not. I believe
vulnerability is an important characteristic of educators who position themselves
as life-long learners: it can be intimidating to be vulnerable, but it is so much
more authentic than pretending we have all the answers, every moment of the
day. Freire (1970) acknowledged that this struggle is part of humanity: “For apart
from inquiry, apart from praxis, individuals cannot be truly human” (p. 72).
I knew as my pre-service teachers explored the unknown realm of emergency
remote instruction, I could try to use open communication to put us all at ease. I
22
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used whole-class emails, whole-class announcements on our LMS, and individual
emails to check in with students, share information, and provide updates. I
surveyed students on a Google Form about what their needs as learners would be
in a virtual learning environment, and then I adjusted my instruction accordingly.
I have to admit, though, I didn’t discover the power of this first C until the
end of the semester. In fact, I worried about drowning students in deluge of
communication, which is why I tried to house communication in our LMS’s
organizational structure whenever possible. But, at the end of the semester,
anonymous course feedback from students kept mentioning how grateful they
were for the open communication they had from me during the transition to
and duration of remote instruction. They appreciated how I kept them informed,
even when I didn’t have all the answers.
As educators, we know the importance of effective communication; this
pandemic pedagogy reminded me of how central communication is as we build
trust with our students, their families, our co-workers, our administrators, and
our communities. While this take-away was not on my list of course objectives, I
realized after the end of the semester that hopefully my modeling of the power
of clear communication would inspire this group of pre-service teachers to
continue this practice in their own future classrooms.

Consistency
As a former elementary educator turned college professor, I do bring a great
deal of organization and consistency into the classes that I teach. While students
in the past have expressed appreciation for these organizational systems
(especially in how I build our LMS platform to utilize weekly pages), my students
this spring said they found comfort in consistent systems. Two ways I built
consistency into the class included continuing our LMS organizational format
2020 Vol. 17
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and structuring our weekly learning engagements to follow the same schedule
each week.
In our LMS (our institution uses Canvas), I had already used weekly pages as a
living syllabus of sorts for several years. I model for students in the first week of
class how to use our LMS as a support for their learning, including our weekly
pages that detail the readings, in-class activities, and after-class assessments.
Thankfully, adapting this same structure to remote instruction was smooth
sailing. Students already knew where to look for information because they
had done it earlier in the semester. Even in times of change, continuing certain
systems that remain effective in novel situations can provide students needed
consistency to build trust and take new risks in their learning.
The second way I incorporated consistency was in our scheduled weekly learning
engagements. Based on the Google Form I sent to students as we began to
transition to remote instruction, I knew many wanted to keep aspects of the
group-based social learning methods I enjoy using in class. However, I knew
that synchronous class sessions on platforms like Zoom can cause challenges
for students with limited internet access, added family responsibilities, and
other factors. I compromised with a three-part weekly schedule: asynchronous
activities, synchronous class, and culminating assessments.
For the asynchronous activities, I asked students to complete tasks (including,
but not limited to, readings and discussion boards) before our synchronous
class meetings on Wednesdays. In our synchronous classes, I followed up on
some of their asynchronous activities, and I created opportunities for students
to engage with course content in their “home groups” from our class—groups
of 5-6 other students—via breakout rooms. Finally, I moved all previouslyscheduled course assessments so that they would be due on Fridays,
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giving students a full week to engage with material in both asynchronous
and synchronous formats before completing an individual assignment
demonstrating their mastery of the content.
Again, the end-of-course feedback from students noted that this consistency was
very helpful. Students knew what to expect each week before it ever started. It
helped me too: I had a clear structure to follow as I planned each week’s learning
engagements to function in a virtual setting. Some students even commented that
the Wednesday synchronous classes were the only thing that got them out of bed
in the mornings, and they looked forward to seeing their peers. I will admit that is
not the response I usually get in face-to-face 9 AM classes!

Choice
As a former elementary teacher and literacy coach, choice was my magic elixir. I
used structured choice with my kindergarteners to let them exercise autonomy
while also keeping them safe and productive, and I recognized the power of
choice when growing passionate readers and writers.
Choice can play a part in motivating adult learners as well. Giving learners
choice goes far beyond motivation: it can also allow for accessibility, creativity,
and in-depth expertise. For example, when we aren’t sure exactly what access
all students have to strong internet and a device with a functional camera and
microphone, is it possible to offer an assignment where recording a video is one
possible outcome instead of the only required one?
When we moved to remote learning, I charted a new route that gave students
much more choice. Our readings often included a common required element
to provide shared background knowledge, followed by a menu of choice
readings related to that week’s topic. (I define “readings” with a multimodal
approach: websites, videos, podcasts, images, cartoons, and more can make
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great engagements for students alongside more traditional books and articles.)
I let students choose to complete some tasks independently or with a partner,
which allowed my social learners to collaborate and my learners who had family
commitments or scheduling challenges to complete the work when they were
free. Sometimes I let students choose how to demonstrate their learning: I would
establish elements that had to be included somehow and provide suggestions of
formats that could meet these goals, but invite students to be creative.

Not only were students flourishing by getting to show me
what they knew through a modality of their choice,
but I was actually enjoying the process.

I also learned that choice had another unintended outcome for me as the
instructor: evaluation was much more enjoyable. I didn’t know what awaited me
as I opened each student’s assignment. Sure, there were some traditional papers,
but there were also memes, Tik Toks, poems, and beautiful artwork. I found
myself smiling and laughing a lot more as I went through student work, and
those two things happen to be big stress relievers too. Not only were students
flourishing by getting to show me what they knew through a modality of their
choice, but I was actually enjoying the process.
With appropriate scaffolds, choice respects that we all have individual
strengths and needs as learners, and shows that we trust learners to make the
best decisions for their own learning. I knew that choice was an important
element to include in my pedagogy, but I didn’t realize until we moved to
remote learning that my actual practice didn’t always reflect my theories and
beliefs. This spring was an unexpected opportunity to re-align some of my own
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pedagogical practices with my understanding of the importance of choice,
even for adult learners.

Compassion
We can have high expectations for our students as learners and as people while
also being compassionate. Compassion in education involves recognizing
the whole child, which ASCD (n.d.) defines through five tenets: healthy, safe,
engaged, supported, and challenged. While ASCD focuses explicitly on the whole
child, I think these tenets still apply to the whole learner in higher education.
We have certain expectations of what successful behavior for learners looks like:
attending class, submitting assignments, participating in discussions, and more.
When student performance starts to stray from these traditional expectations,
we can choose to respond with compassion. Early on in my time as a college
professor, I used to make assumptions about why students were missing class:
they didn’t care about my class, they didn’t prioritize the topic, or they made
irresponsible decisions (like sleeping through an alarm). However, I quickly
learned an important lesson with three little words. Instead of assuming why
a student wasn’t in class, I learned to tell students we missed them in class and
ask, “Is everything OK?” (See Gosner [2020] and WeAreTeachers [2019] for more
tips.) Ninety-nine percent of the time, the answer was no. Compassion starts

Compassion starts with interrupting our own
assumptions, which sometimes we don’t
even realize we have.
with interrupting our own assumptions, which sometimes we don’t even realize
we have. Did a student not care about the task for your class, or were they really
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worried about the chemistry exam they had the next day and knew they needed
to study hard to bring up their grade? Did a student sleep through their alarm
because they were up late watching Netflix, or did they have to take a friend to
the hospital? Did a student demonstrate poor time management in asking for an
extension the day before a task is due, or were they grappling with depression
and anxiety and took a huge risk to approach you for help? Assuming doesn’t
solve anything; asking how we can support learners—and responding with
compassion—can.
These same types of situations arose as we moved to remote instruction.
Realizing that students were facing a lot of unknowns and shifting expectations,
I tried to allow for compassion in my policies. I established deadlines for students
that aligned with the sequence of my instructional goals, but instead of docking
late points, I checked in with students individually who missed deadlines and
re-established individualized deadlines. For students who were overwhelmed
or falling behind, I helped them develop personalized action plans via email or
Zoom. When students missed synchronous class sessions, I checked in to learn
that some had power outages, caretaking duties for siblings, or simply mixed up
which class was on which day.
In stressful situations—like a global pandemic—a little compassion can go a
long way. While we do want to prepare students for realities of deadlines in
future professions, the reality is also that some deadlines can be flexible in times
of need. We need to teach students how to take care of themselves too!

Community
As educators, we know the importance of investing time in the beginning of
the year to build community. We know that when students feel safe, they are
able to devote more energy to learning new things. Though I teach Maslow’s
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hierarchy of needs to my pre-service teachers for consideration in their own
classrooms, I know it impacts them as young adult learners as well. Therefore, I
spend the first few weeks of class—especially in the Introduction to Education
course—exploring course topics in conjunction with getting to know each other.
We discuss our own experiences as learners, which teachers we loved and which
teachers left holes in our hearts. We talk about our own culture and how it will
impact our future classrooms, in both positive and negative ways. I share my
own stories from my elementary teaching days.
Of the 5 C’s, I have no doubt that community was the emergency life boat that
got us through this semester. We got to know each other as human beings
before we moved behind screens to continue our work together. I learned all
my students’ names, knew where they sat in the room, and knew who was
most likely to speak up in a whole- or small-group discussion, and whose
voice I needed to listen for carefully. Just like K-12 teachers know building
community at the beginning of the year is the foundation to a positive
classroom environment, I knew this was an investment in our learning together
in a higher education setting.
Just like consistency helped some of my students get out of bed in the morning,
community helped me carry on as we weathered the storm of emergency
remote instruction together. When something didn’t quite go as planned and
I reflected on it with them as future educators, these first-semester education
students had the strength to lift me up. Their messages of encouragement
buoyed me through choppy, unchartered waters more than once—way more
than once. I had always recognized the importance of building community
for my students’ learning experience; I did not reflect on how much a strong
learning community also gave me strength until this semester.
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Of the 5 C’s, however, community also gives me the greatest fear going
forward. I will be ushering a new group of students into our teacher education
program through this foundational course—except with a mixture of sociallydistanced, masked, hybrid, or fully online learning.. Will I learn all of my
students’ names behind their masks? Will I recognize them walking across
campus in future semesters without those
masks? How will group discussions work
with 64 square feet of space between each
student? Will students who choose to
attend the class fully online still feel part of
the learning community, or will they feel
detached? I hope we will be able to explore
these challenges together in class.

Conclusion
Following Freire’s call to praxis, I continuously
reflected and took action in a cyclical,
recursive process throughout our transition to
remote instruction in our teacher preparation
program in Spring 2020. I know that my 5
C’s—communication, consistency, choice,
compassion, and community—are not earthshattering discoveries in and of themselves,
as all have been at the heart of high-impact
education for quite some time. However, my
understandings of these 5 C’s and how they
relate to virtual learning environments did
evolve greatly.
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As Freire (1970) noted, “human activity consists of action and reflection: it is
praxis; it is transformation of the world” (p. 125). This global pandemic has
transformed the world of education in many ways, but I hope this transformation
is not relegated to confines behind a computer screen. I hope this transformation
extends to how teachers continually reflect and act—how we engage in
praxis—in our daily lives as
educators.
This storm will pass. In
the meantime, may we
continue to learn with
and through each other.
May we continue to
explore how elements
like communication,
consistency, choice,
compassion, and
community can transform
educational experiences,
both virtually and in
person. May we continue
to keep our eyes on
the steady horizon: the
importance of our work
toward preparing the
next generation of critical
thinkers, readers, writers,
makers, solvers, doers—
Figure 1: Introduction to Education Students Share Their
Goals as Future Teachers
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On our last day of class, I invited my students to celebrate the completion of their
first teacher education course by thinking about one word they wanted to define
them as a future teacher. Seeing their smiles and reading their words (Figure 1),
I realized that even though we were in uncharted waters, we had weathered the
storm of remote instruction together through those 5 C’s.
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Conway Elementary: Step by Step
This article describes the work our teachers engaged in as they transitioned from in
person teaching to virtual teaching. It shares our struggles and our successes and
includes lessons we learned that will help us prepare for the upcoming school year.

Michele Repass, Ph.D.
Michele Repass is an assistant principal at Conway Elementary
School in Stafford County, Virginia. She previously served as a
math coach and taught first, second and third grades during
her 20 years working in the Virginia Public School System. She
earned her doctorate in Teaching and Teacher Education at
George Mason University. Her research interests include teacher
and staff development.

The news from the Governor on March 23rd hit Conway Elementary like a ton of
bricks. We said goodbye to our students on March 12th, fully expecting to see
them in a few weeks. When we heard the news that schools would be closed the
rest of the year, we first had to adjust to this new reality and then begin to plan
for how we were going to continue to teach our students. Even more important,
we needed to determine how we could continue to ensure they were safe, fed,
and cared for.

First Steps
JR Raybold, the principal at Conway, immediately posted a video that assured
students and parents that we were going to figure out ways to stay in touch and
that the teachers at Conway missed them. We then started talking about what
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the work we sent home to students should look like. We talked with leaders at
other schools in the county and also worked with our reading specialists, math
specialist and interventionist. By the end of the first week we were out of school,
we had made some decisions:
1. JR would broadcast live every morning at 9:00 to simulate our morning
announcements at school. Teachers and other staff members would be invited
to join him so that students could see as many familiar faces as possible.
2. Grade levels would work together to create learning boards with reading,
math, science and social studies activities on them. These boards would
include a combination of online and hands-on activities.
3. Teachers would schedule Google Meetings with their students, in small
groups, at least once a week in an attempt to stay in touch with them and
help in any way possible.

Successes
The broadcasts started on March

Streamyard website

30th and continued to improve as
the year went on. Technology was
an issue in the earliest versions.
It took some time to figure out
how to broadcast from one place
and include others in real time.
Our parents wanted to help and
provided many suggestions for
ways to improve, one of which
was to use Streamyard. This
program has an online studio that
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the announcer can pull people from as they are needed on the broadcast. Once
JR started using this program, the broadcasts were much smoother and he
was even able to orchestrate a last day of school video that had over 20 staff
members pop in and out to tell students how much they loved and missed them.
Teachers immediately started scheduling Google Meetings with their classes.
They planned some meetings for larger groups and some for small groups.
They worked hard to simulate the morning meetings they held daily in their
classrooms (all of our teachers are Responsive Classroom trained). Teachers
kept track of who did not participate in the meetings and reached out to parents
to see how we could help. If students did not have a computer, we provided
them with one. If they did not have internet access, we provided them with hot
spots and worked with a local internet provider to erect temporary towers in a
few of our neighborhoods. If parents did not know how to help their child log
on, teachers talked them through the process. In some instances, teachers even
went to students’ homes to show them how to log on to meetings.

Challenges
We decided that the best approach for instruction was to create interactive
learning boards using Google Slides. The instructional coaches created the
boards for the first two weeks using resources from the county. They established
the template that they wanted all the grade levels to use as they created their
own boards. We decided that this would be simpler for parents with students in
multiple grades. Grade levels took over the responsibility for creating the boards
the third week of virtual learning. As with our work during the school year, some
grade levels were able to work together immediately on these and were able to
provide students with a variety of engaging activities. Other grade levels took
longer to transition to planning together. However, by the beginning of May,
every grade level had mastered working together virtually, giving everyone a
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voice during their weekly meetings and supporting each other as they created
learning boards. Some examples are linked below:
• Kindergarten
• First Grade
• Second Grade
• Third Grade
• Fourth Grade
• Fifth Grade
Ensuring students were participating presented another challenge for us. The
district office decided that virtual learning would be optional during the spring,
which made it hard to hold students accountable for completing the work. We
did not want students to lose any of what they had learned during the first six
months of school, so we tried to motivate every child to complete the activities
from the boards. We had mixed results with this. Participation varied by teacher
and by grade level. Teachers discovered if they mentioned the learning boards
in their Google Meets and encouraged students to share their work when they
were together, it increased participation.

Lessons Learned for the New School Year
The Stafford County School Board decided at their last meeting in July that in
order to keep everyone safe, our students would begin their year virtually. The
current plan is for teachers to meet virtually with students twice a week and for
students to spend the other two days completing tasks similar to the learning
boards mentioned above. The morning after the school board meeting, we held
a meeting (virtually of course) with our leadership team to discuss what we
learned from working together in the spring that we could use to help guide our
work for the fall.
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Teachers shared that they had learned to value their colleagues more as
they worked together to create learning experiences for their students. They
expressed the desire for us to continue to schedule a time for them to meet and

Teachers shared that they had learned to value their
colleagues more as they worked together to create
learning experiences for their students. ...teachers
shared that although the situation was difficult
for everyone, they valued the opportunities to
connect with parents in more authentic ways.
plan for each week’s instruction. We set aside Mondays for this, meeting with
each grade level for an hour. In addition to the principal and me, instructional
coaches also attended these meetings. After planning their week together,
each team member assumed responsibility for a portion of the work. Teams
discovered that using collaborative tools allowed them to complete these tasks
when it best fit in their schedules. Teachers mentioned the value of having the
reading and math coaches input, both during their planning and as they created
the learning boards. Finally, teachers shared that although the situation was
difficult for everyone, they valued the opportunities to connect with parents in
more authentic ways.
When we talked after our meeting with teachers, we decided that it made sense
to continue the practices that worked in the spring. The school board voted to
allow schools to use Mondays for professional development and to give teachers
time to plan together. We established a schedule for grade level meetings that
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provides two hours for each grade level to meet. Teachers will plan for the week
together and collaboratively build Canvas sites for students to use.

Blueprint for Going Forward
As we were planning for the opening of school, we realized that teachers
were going to need some additional tools and support. We asked them what
types of professional development (PD) they believed they needed in order to
successfully engage students in virtual learning. They wanted to learn more
about using online resources to engage students, holding them accountable and
accurately assessing them. The Learning and Organizational Department for the
county is providing much of this training, but our coaches are working with us to
plan some additional PD sessions.
We also asked parents what they needed in order to help their children
be successful with virtual learning. They asked for videos showing how to
access resources and how to log into Google Meetings. They also asked that
teachers use a common method for communicating with them. JR purchased a
subscription to Smore for every classroom teacher. He created a template that
everyone will use with sections for: notes to families, an overview of upcoming
learning, weekly schedule (with Google Meeting times and codes), logon
information and a resource area for families. We realized that helping parents
was an area we neglected in the spring and that we need to focus on this fall. We
have a high ESL population which makes it even more important that we provide
parents with assistance and support. Listening to both teacher and parent needs
makes us realize that we have much to do to make virtual instruction as effective
as possible. It is something we will have to work on as a school to ensure we
are providing our students with the best instruction possible during these
challenging times.
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Blending Virtual Learning into Practice
Since the closing of schools in March 2020 due to COVID-19, educators have moved
swiftly to provide virtual learning opportunities for their students. Prior to March 2020,
CodeRVA Regional High School in Richmond, Virginia, was already implementing
blended learning for its students. This article addresses how CodeRVA was able to
quickly adapt to the all-virtual learning environment. Information will be discussed
pertaining to the integration of instructional components, school counseling supports,
online activities, assessments, discussion boards, and projects into the virtual classroom.
CodeRVA is continuously striving to reconstitute the ways that space and time are used in
relation to educational programming while maintaining student engagement.

Gwendolyn Ashworth
Gwendolyn Ashworth currently works at CodeRVA Regional High
School, where she oversees the Student Services Department. Prior
to CodeRVA, she was employed as a school counselor at the middle
and high school levels in Harrisonburg City Public Schools. On the
side, she served as a middle school athletic director, girls basketball
coach at the middle and high school levels, and a GEAR UP grant
coordinator with the State Council of Higher Education for Virginia.
She recently completed her Doctorate in Educational Planning,
Policy, and Leadership at the College of William and Mary.

Kume Goranson
Kume Goranson joined the CodeRVA team as Executive Director
in January 2020 after serving 21.5 years in Chesterfield County at
the division level in Human Resources and School Leadership, as
an assistant principal at Matoaca Middle School, Robious Middle
School, Cosby High School, and Bailey Bridge Middle School, where
she also served as principal for six years. Kume is a proud graduate
of Virginia Commonwealth University with a Bachelor of Arts in
English with a minor in Women’s Studies; a Master of Teaching
in Secondary Education; and a Post-Master’s degree in Administration and Supervision.
She is completing her Doctor of Education in Educational Leadership also at VCU, global
pandemic or not, in May 2021. Follow her adventures on Twitter @klgcoderva
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Rebecca Hall
Rebecca Hall serves as the Instructional liaison and a mathematics
teacher at CodeRVA Regional HS. She was one of the founding staff
members when the school opened in the fall of 2017. Prior to CodeRVA,
she worked as the Interim Secondary Mathematics Instructional
Specialist in Chesterfield County Public Schools. Throughout her
18 years as an educator, Rebecca has taught middle school and
high school mathematics and served as a mathematics coach. She
is a National Board Certified Teacher and a graduate of Virginia
Commonwealth University with a Master of Education in Curriculum and Development.
Connect with Rebecca on Twitter @RHall_Math or rebecca.hall@coderva.org

Erin Hill
Erin Hill serves as a humanities teacher at CodeRVA Regional High
School, teaching integrated English and social studies courses. She
also closely collaborates with colleagues, community partners, and
students to create a schoolwide agile mindset and develop agile
practices, like scrum and kanban. Prior to these roles at CodeRVA, Ms.
Hill taught social studies at Varina High School and Brooke Point High
School. She earned a Master of Education in Secondary Social Studies
and a Bachelor of the Arts in Political Science with Honors from the
University of Mary Washington. She welcomes you to join her community of practice on
Twitter, @EducationErin, or connect via email at erin.hill@coderva.org

Tracy Walker, Ph. D.
Dr. Tracy Walker is the Magnet Schools Assistance Program (MSAP)
Project Director at CodeRVA Regional HS. Prior to CodeRVA, she
worked as an associate professor in the College of Education at
Virginia State University. Over her 24 years in education, Dr. Walker
has also served as a secondary school counselor, counseling
director, and assessment specialist. She holds both a master’s
degree in Counselor Education and a PhD in Education from
Virginia Commonwealth University. Her scholarship is focused
on STEM education, innovative methods for training future educational leaders, and
understanding pre-service elementary teachers’ self-efficacy to persist in science teaching.
She is a past-president and currently the chair of the research committee for the Virginia
Educational Research Association. Connect to Dr. Walker on Twitter @professorwalker or
tracy.walker@coderva.org.
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Background Information
CodeRVA Regional High School was founded in 2017 from a consortium of 14
public school districts to address the shortage of skilled workers in technologyrelated fields (Figure 1). The region where CodeRVA operates, covering
approximately 2,500 square miles, has been historically influenced by issues
of racial, economic, and policy structures that have failed to champion access,
inclusivity, and equity (Bradley v. School Board of City of Richmond, 1974).
Districts within the region had experienced varying degrees of ethnic, racial,
and socioeconomic segregation in schools within and among respective school
districts (Corning et al., 2018). At its inception, three innovative goals for the
school were identified:
• Redesign the high school experience to better meet students’ learning needs;
• Address racial, economic, and gender inequities in STEM-related education; and,
• Increase the pool of potential employees in computer science-related fields for
regional and state employers in an effort to address a critical gap in the workforce.
Figure 1. CodeRVA Regional High School partner school districts
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During the 2019-2020 school year, 246 students comprised the population
of CodeRVA: 45.65% identified as White, 36.59% identified as Black, 6.52%
identified as Multiracial, 1.8% identified as Asian, and 0.36% identified as Pacific
Islander. Among the students, 43% were female and 57% were male; 18% were
receiving support services for an identified disability; and 34% qualified for
free and reduced-price lunch. These demographics reflect those of the Central
Virginia region.
While at school, students worked on blended learning initiatives implemented in
a manner that emphasizes personalized learning through a combination of inperson and online instruction. One aspect of the school’s emphasis, technologyfocused curriculum and instructional design to develop workplace readiness
skills, involves the way physical space is provided and utilized within the setting.
When students are not scheduled in groups within small classrooms, they
are expected to receive online instruction through a laptop computer that is
provided by the school while working in a large open space with assigned tables
(Figures 2 and 3).

Figure 2. Open
space at CodeRVA
Regional High
School. (Photo
by Kathleen
Northrop)
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Figure 3. Open
space at CodeRVA
Regional High
School. (Photo by
Rebecca Hall)

Instruction Prior to March 2020
The instructional model of CodeRVA is blended learning, incorporating Virginia’s
5 Cs: critical thinking, collaboration, communication, creative thinking, and
citizenship (Virginia Department of Education, n.d.). Blended learning can be
defined in many ways (Poon, 2013). At CodeRVA, blended learning combines the
pedagogical approaches of high quality face-to-face instruction, independent
online learning, and peer collaboration.
Even before the events of March 2020, teachers at CodeRVA designed each
Canvas learning management course to include instructional components,
online activities, assessments, discussion boards, and projects. Students worked
through the assignments and had some flexibility with the pace in which
they completed the work. While we assigned due dates, we pushed out the
assignments in advance so students could choose to work ahead. Students
also had the opportunity for personalized learning experiences in which they
could take ownership of what assignments and lessons they worked on and
when they worked on them (Childress & Benson, 2014). For example, a student
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might choose either a video or a reading, both selected by the teacher, in
completing an assignment. Another example of student choice is when a teacher
gives students the option to develop a variety of products (video, slideshow,
infographic, etc.) to demonstrate their learning.
Before March 2020, and even now in the virtual environment, CodeRVA
teachers work with students in small groups in order to provide high-quality
instruction. These “breakout sessions” are a time where students collaborate,
make connections between the content, participate in discussions and activities,
receive feedback, or get additional practice. Teachers have the flexibility to group
students as needed for breakouts and to differentiate the learning experiences.
We look forward to returning to in-person instruction when students can
work again independently or in small groups in our open learning space
to complete online assignments or to finish work from a breakout session.
Typically during assigned open space time at CodeRVA, students are developing
self-management skills. Teachers support the students with the use of agile
methodologies by helping create to-do lists, facilitating goal setting, holding
stand-up meetings, and tracking work completion.
On the following page is an example of how a teacher may group students with
face-to-face instruction and open space work time for one class rotation (9:04
AM–10:04 AM) for 21 Algebra I Students (Table 1). Additional sample schedules
can be viewed here: Sample Blended Learning Schedules.
The photos capture what collaboration might look like when students are
working in groups during breakout sessions (Figure 4).

Figure 4 (following page). Students collaborating in groups during
breakout sessions. Photo by Rebecca Hall.
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Table 1. Example of differentiation for face-to-face and open space work time for students.

Table 1. Example of differentiation for face-to-face and open space work time for students.

Monday

Tuesday

Wednesday

Thursday

Friday

Group A 30 min

Group A 60

Regroup

Group A -

Group A -

- Direct

min- Classroom

students to have

Independent

Classroom

Instruction then

breakout activity

one group of

work in the open

breakout activity

30 min on the

students who

space on online

floor to begin

need additional

content

practice

support in the

Group B 30 min

Group B 60 min-

on the floor

Collaborative

flipped learning

work in the open

then 30 min in

space

the classroom to
review learning

classroom and
the other group
of students work
in the open
space on online

Group B -

Group B -

Classroom

Independent

breakout activity

work in the open
space on online
content

content

from the videos

These photos capture what collaboration might look like when students are working in groups
during breakout sessions (Figure 4).
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CodeRVA teachers continue to use Google Calendar to schedule students to
attend breakout sessions. Below is a sample of a teacher’s Google Calendar
(Figure 5a). Blue events indicate when students are assigned to a classroom
breakout, and yellow events indicate when students are assigned to work in
the open space. The second graphic shows the student view of a calendar
(Figure 5b).
Figure 5a. Sample teacher Google calendar (blue are breakout sessions,
yellow are open space activities).

Figure 5b. Sample student Google calendar.
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Transition to All Virtual Learning
As we transitioned to an all virtual learning environment, we adjusted our
regular schedule to provide students with a consistent weekly schedule (Figure
6). Teachers continued to send Google Calendar invitations to students. Students
attended one virtual breakout session each day and office hours as needed.
When possible, teachers ran the same virtual session multiple times so students
could select the time that worked best for them. Teachers recorded virtual
breakout sessions so students could watch asynchronously when needed.
School counselors scheduled additional check-ins and provided office hours. We
continued to take attendance during breakout sessions and tracked who was
completing work so that school counselors and administrators could follow up
with families. Our variance from the Virginia Department of Education allowed
CodeRVA to be the only fully operational public school in the Commonwealth
providing new instruction and assessments after March 2020. Teachers adjusted
the pace of their curriculum and identified essential standards that still needed
to be covered for success in future coursework. In lieu of traditional, standardized
cumulative assessments, students completed more formative assessments and
performance tasks. We extended due dates to support those students who had
difficulty transitioning or who had additional family requirements to manage
from home.
Figure 6. Sample master schedule implemented in March 2020.
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Virtual Breakout Sessions
Virtual breakout sessions were a vital part of our virtual environment. Each
breakout was about one hour in length and included time for community
building and supporting students’ emotional needs. At times, teachers would
also provide opportunities during breakout sessions where students could
work on their online assignments to receive immediate feedback and support.
Teachers then incorporated reflection, feedback, and engagement in each
breakout session (Figure 7).
Figure 7. Sample student feedback survey following breakout sessions during virtual learning.

Even though they were comfortable with the blended learning model, teachers
had to be intentional in planning for breakout sessions. Clear agendas were
provided to students and Google Slides were used to facilitate the breakout
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sessions. Teachers created instructional videos to guide students through
practice and provide feedback. If teachers received the same questions from
more than one student, either through email or during office hours, they would
create a video with examples to post on Canvas to help all students. Other
examples of ways to plan for blended learning can be found here: Tips for
Blended Learning.

School Counseling in the Virtual Environment
Although instruction typically takes center stage, in the virtual environment,
determining and implementing support services for students is especially
critical. When schools closed abruptly during the spring, our school counselors
implemented creative means for supporting their students. We have continued to
refine and expand our capacities to meet the needs of our students in 2020-2021.
Generally, school counseling services should be focused on building academic,
career, and social and emotional capacities in students. In a virtual setting, the
ways in which school counselors provide these services in our school had to be
reconfigured. It was especially important for school counselors to use data to
inform the ways in which they purpose their time. Recognizing this need allowed
for our school counselors, administrators, and teachers to work toward more
intentional uses of student data as they planned for the fall.
Consequently, all students in our virtual learning environment will be tiered
during the 2020-2021 school year based on data. Universal screeners, including
grades, MAP growth measures, retention, attendance, and discipline data, will
be collected and disaggregated at the beginning of the new school year this
fall to determine which students need additional assistance. Our school will
monitor students’ progress through a multi-tiered systems of support (MTSS)
framework, using Positive Behavior Interventions and Supports (PBIS) and
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school counseling to bolster and give intentionality to the intervention services
provided (Center on Positive Behavioral Interventions & Supports, n.d.).
Within the MTSS umbrella, we aim for around 85% of our students to be
considered as part of Tier 1, 10% of our students to be considered as part of Tier
2, and 5% of our students to be considered as part of Tier 3. These data points are
suggested by both MTSS and PBIS (Goodman-Scott, Betters-Bubon, & Donohue,
2019). Students receiving Tier 1 services will receive classroom instruction,
large-group and school-wide initiatives, and appraisal and advisement. This can

Staff members will lead meetings early in the year
with the goal to gradually build presentation skills
and public speaking capacities among students
so they are able to lead these sessions as the
school year continues.

look like large-group virtual check-ins initiated by school counselors and/or our
PBIS staff leaders to share content related to academics, career readiness and
planning, social and emotional learning, and/or school culture. For students in
Tier 2, these are scheduled for individual and small group counseling, in addition
to Tier 1 supports. School counselors consult and collaborate with teachers,
staff, families, and community resources, when merited. Students in Tier 3
have chronic, complex needs. They receive more intensive consultation and
collaboration, wrap-around supports, and referrals to community resources, in
addition to Tier 1 and 2 supports.
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Our school also utilizes Morning Meetings, which are small-group gatherings of
one staff member and approximately 10 students. In the spring following our
abrupt closure, Morning Meeting content was shared with students through a
slideshow once a week. However, Morning Meeting groups no longer assembled
virtually or in person. As we reflected on our spring experiences, many staff
advocated for adding depth and breadth to the Morning Meeting experience.
During the fall, these gatherings will occur bi-weekly, for 30 minutes, and before
any academic work or virtual learning sessions begin. Students will be organized
into Morning Meeting groups by grade level. Staff members will lead meetings
early in the year with the goal to gradually build presentation skills and public
speaking capacities among students so they are able to lead these sessions as
the school year continues.
Another time that school counselors can work with students occurs on FLEX
days. In our learning environment, FLEX days happen on Wednesdays each week.
During the first half of the school day, school counselors are able to provide small
group and individual check-ins. Similarly, each student has four core courses
each day and one Personalized Learning Time (PLT). During PLT, when students
focus primarily on their electives, school counselors are also able to schedule
small group and individual check-ins.
Since inception, our school has worked to reconstitute the ways that space
and time are used in relation to educational programming. That work has only
continued as we transitioned to a fully virtual learning environment. It is our
intention that our students still have a “full” school day, albeit in a virtual setting.
This school day includes academic breakouts, Morning Meetings, clubs and
meet-ups during lunch, and individual and small group support. In doing so,
we strive to fill the literal and invisible voids that have occurred for our students
and staff as they adjust to a new educational terrain. We are focused not only on
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academic content, but also on providing experiences and content in the spaces
between and beyond the classroom to supplement some of the organic social
occurrences that take place when students physically come to school. As a result,
we continue to build the community and culture for our learners while making
the best of our current virtual reality.

Challenges
One challenge teachers consistently encountered involved ensuring student
engagement and participation throughout the entire breakout session. Teachers
found that extended wait time was necessary as students needed to process
questions or content shared and then have time to unmute their settings before
responding. Once attendance was taken, some students tuned out. As we plan
for the fall we will use smaller breakout sessions, increase opportunities for
activities that involve student input, and set clear norms for virtual breakout
sessions. Some additional norms we plan to use this fall include:
• Students must turn their camera on at the beginning of the session for a brief
wellness and attendance check. Students will then have the option to turn
off their cameras during the lesson. Just as if we were in the traditional school
environment, we will not grade student behaviors, such as staying on camera.
• Students will be asked to respond orally and through the chat box to
questions throughout the virtual breakout sessions.
• Teachers may include graded assignments during breakout sessions.
Another challenge we had was only having one breakout session a week per
content. During the spring, in order to provide consistency for families, we had
one day designated for each content area. This fall we will have students attend
at least two breakout sessions per week to ensure they are engaging with the
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content regularly. Attendance will be taken daily and school counselors will be
following up immediately with families. We will have assignments in Canvas
for students to complete prior to and after breakout sessions. Office hours may
be assigned to students who need additional support or who are struggling to
complete the work on time.

Daily Google form check-ins that include
questions beyond academics will help teachers
learn about students’ interests, needs, and
what is going on in their lives.
Another concern we have heading into the fall is building relationships among
teachers/students and students/students within the virtual environment. We will
be intentional about using ice breakers, having smaller breakout sessions, and
providing time for students to talk to each other during our sessions. Daily Google
Form check-ins that include questions beyond academics will help teachers learn
about students’ interests, needs, and what is going on in their lives. Teachers may
have students create Flipgrids, identity boards, or About Me slide shows. The use
of virtual breakout rooms or multiple Google meets will be imperative to provide
students a time to talk to each other both about academics and on a personal
level. The use of peer feedback and review of assignments will help students
develop relationships and build a learning community.

Continuous Improvement
One way that we ensure continuous improvement is deliberately scheduling
frequent opportunities for reflection as a staff. For instance, in our faculty
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meetings, we hold a space for retrospectives, in which teachers anonymously
share what went well, what needs improvement, and next steps on digital sticky
notes within an online tool called Miro (Figure 8). In doing this at the end of the
spring, three aspects of virtual learning became abundantly clear:
• Online learning gives teachers and students time to flexibly and authentically
connect, especially in small groups or one-on-one instruction that is based on
student need.
• In the virtual classroom, student engagement must be intentionally
cultivated.
• Likewise, teachers want more opportunities and spaces to express feedback,
learn from each other, and continuously grow.
Figure 8. Faculty meeting collaboration using Miro
(an online collaborative white-boarding platform).

In addition to staff reflection, teachers consistently asked students for feedback
and input. Table 2, on the following page, shows some students’ responses to
survey questions regarding the virtual environment.
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Table
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thevirtual
virtual
environment.
Table22.
Students’responses
responses to
environment.
After 2 weeks of Virtual
Learning, how do you feel about
working virtually for the rest of
the school year?

“I miss working in class, but I will probably get used
to working at home eventually.”

After 4 weeks of Virtual
Learning, how are you feeling
about learning from home?

“It’s easier for me to stay on track because I can work
on whatever I want when I want. The only problem I
am having is the lack of social interaction.”

“I'm just working on school work like I normally do. I
start school work around 9 or 10, so I have ample time
to work on school work and go to breakouts.”

“I don't enjoy it much, but this is the only way we can
learn so I am pushing through it.”
What suggestions do you have to
help teachers plan for virtual
learning?

“It was helpful when the teachers would give us the
notes to do by ourselves outside the breakout, but then
would go over them with us during the breakout by
doing practice problems. This helped clear up any
confusion but you weren’t just having someone
lecture.”
“The teachers giving us time and letting us know what
work is done and what work we need to complete. It's
a good reminder because some of us have family
members we need to take care of any other things to
do at home. We may not have time to do our
classwork and the work we need to do at home. The
teachers help us with handling that saying ‘Okay. If
you need some more time with this assignment you
can have this many days to do the assignments.’ Just
to help the student out. Not trying to make them slack,
but just to help them like a ‘Thank you I know you
have my back. I know you are helping me with this.
You know what I am going through. You know what I
need.’ and it just helps with being motivated. When
teachers show you they care.”
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Conclusion
We are very excited about the progress we have made as we transitioned from
our in person blended learning environment to an entirely virtual blended
learning environment. As CodeRVA has grown in size, we have made many
adjustments to ensure student success. We have learned from our mistakes and
talked through a variety of scenarios and questions. As we enter year four, we
are excited to see how our students continue to thrive with the structures we
have put into place to support them academically and emotionally across all
learning environments.

Author’s Note:
Collaboration being a foundational tenet of CodeRVA Regional High School, this
article was created by a team of staff members: Dr. Gwendolyn Ashworth (School
Counselor; gwendolyn.ashworth@coderva.org), Kume Goranson (Executive
Director; kume.goranson@coderva.org), Rebecca Hall (Instructional Liaison
and Math Teacher; rebecca.hall@coderva.org), Erin Hill (Humanities Teacher;
erin.hill@coderva.org), and Dr. Tracy Walker (Magnet School Assistance
Program Grant Manager; tracy.walker@coderva.org).
For more information about CodeRVA Regional High School, visit our website:
http://coderva.org.
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Without Pause: Five Teachers’ Perspectives in Response
to the COVID-19 Crisis
During the school closure in the Spring of 2020, educators in a large,
comprehensive high school were able to sustain high-quality instruction and keep
a focus on communication, connection, and community. The purpose of this article
is to share the work and reflections of those teachers who were able to deliver on
the promise of the school’s vision despite the challenges the entire world faced.
Ilana Puglia
Ilana Puglia teaches all levels of dance and directs the Specialty
Center Dance Company in Chesterfield County Public Schools’
Specialty Center for the Arts at Thomas Dale High School. She holds
Bachelor’s degrees from James Madison University in Dance and
Media Arts & Design, and she earned a Master’s in Dance Education
from the University of North Carolina Greensboro in 2015. Ilana
dances professionally with Dogwood Dance Project and is partowner of 804 Dance Place, a dance studio in Ashland, VA.

Al Stafford
Al Stafford has taught a variety of secondary science classes over
the last 19 years at Thomas Dale High School. For the last 10
years he has taught online science classes utilizing a variety of
virtual platforms. Al has also been involved with division science
curriculum development and instruction; focusing on assessments,
standards alignment, and LMS blueprint development.

Katie Yeisley
Katie is entering Year 9 as a classroom teacher in the Virginia
public schools system with Thomas Dale High School in Chester,
VA. As a lifelong learner, she is a graduate of James Madison
University (‘11 BA, ‘12 MEd), and she is a current doctoral student
at Virginia Commonwealth University pursuing a Doctorate
of Philosophy focused in Curriculum, Culture, and Change.
She is passionate about bringing equity into our public school
classrooms for students and teachers alike.
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Steve Davies
Steve earned his undergraduate and graduate degrees in Education
from Virginia Commonwealth University, and is entering his
twenty-fifth year with Chesterfield County Public Schools. He enjoys
saltwater fishing and traveling to the Florida Keys. He has been
married for twenty-five happy years and has two children as well as
two bulldogs, Manny and Fowler.

Jo Chocklett
Jo graduated from James Madison University with a Bachelor of
Arts in Dance and a minor in Conflict Analysis and Intervention.
Joanna has served as an area director of a non-profit organization
called Young Life in Orange and Madison, VA, a Teacher Associate
at a non-profit school for students on the Autism Spectrum in
Harris, NY, and most recently, she has been able to support the
Sarah Dooley Center for Autism as the Operations Coordinator.

Chris Jones
Chris is the principal of Thomas Dale High School in Chesterfield
County Public Schools. He also serves as Adjunct Faculty for The
George Washington University and Programs Committee Chair for
VASCD. He is a husband and proud father of four glowsticks of love!

Purpose
There was no pause button. Teachers from Thomas Dale High School, our large
comprehensive public school in Chesterfield, VA, were given one day to create
plans that would last approximately five days. Five days quickly turned to two
weeks, then one month, then to the rest of the school year. Without time to
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adjust, without professional development, and without pre-emptive resources
and supports, our teachers, like those in schools across the globe, were asked
the impossible—to pivot to emergency remote teaching literally overnight. To
prioritize the needs of our students and families, teachers at our school focused
on communication, connection, and community.
• Communication is one of the foundational elements for our school’s
leadership, including communication within our organization and with our
families and community. We leveraged phone calls, email, and social media as
our key communication methods to ensure we shared information with realtime updates and changes.
• Connection with each other and to the school was a critical component
during the crisis. We implemented daily phone calls home, and on seven
different days during the crisis, cancelled our office hours so that teachers
could make phone calls home to all the students on their rosters on a rotating
basis. Additionally, we leveraged opportunities to celebrate like we normally
would during the spring. Some examples included a spirit week, virtual
Genius Hour, virtual senior week for spring sports, a virtual signing day, and a
virtual awards ceremony.
• Community is an important value for Thomas Dale and the community of
Chester. We established norms, routines, and procedures during the crisis
to lean into the Chester community and to sustain the entire Thomas Dale
school community. Through communication and connection, we were able to
not only ensure the community value of our school, we built upon it, creating
a small-school feel during a time when many felt isolated.
We were able to quickly ascertain what questions were on our families’
minds, what resources and support they needed, and who did or did not have
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access to internet along with transportation to pick up instructional materials
from the school. Our focus on communication, connection, and community
helped our faculty, staff, students, and families work through the crisis—but
not without our struggles. We struggled with teaching and learning in this new,
unexplored and unexpected environment. We struggled with our knowledge,
skills, and dispositions in an online, remote teaching environment. Our students
struggled with engagement, especially given that grades and attendance would
not be accountability measures for students. Our parents, who overnight needed
to become home learning facilitators, were also expected to navigate a new role
in addition to the tough role they already served.
Despite the challenges all of us were facing, we had many bright spots, of which
four are highlighted below. Our dance program instructors, one science teacher,
one senior capstone and Success program teacher, and one English teacher all
managed to navigate these challenges to support the learning of their students.
The purpose of this piece is to elucidate what countless educators across the
world have done to meet the needs of their students during the crisis. Below are
their reflections of the process and how they were able to pivot and deliver on
our promise of high-quality instruction for each student.

Dance
We spent a few weeks feeling out different kinds of activities and structures as
we worked to find what would fit best for our students and motivate them to
stay engaged. We tried:
• Pre-recorded video tutorials to teach physical dance technique;
• Pre-recorded mini-lectures to set students up for experimenting with
choreography assignments;
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• A TikTok Dance History assignment; and,
• Instruction and engagement with a worldwide remote choreography project,
Anne Teresa De Keersmaeker’s Rosas Danst Rosas
Overall, we felt like something was missing (and not just because we weren’t
seeing the numbers of students engage with our lessons as we hoped).
For classes which rely so heavily on collaboration and teamwork, we decided to
shift focus, understanding that our priority should be providing opportunities
for students to connect with us and with each other instead of with scheduled
curricular content. After reaching out to the entire department with a student
interest and priority survey, we acknowledged that what students were
missing the most were technical dance classes with their friends. With this
knowledge in hand, we decided on a student-led approach for the remainder of
the school year which allowed student volunteers from all class-levels to teach
daily technical classes to their peers via virtual platform from their homes.
We worked to compile a calendar each week which featured students teaching
in a variety of different styles. We also reached out to alumni and were lucky
enough to host masterclasses from two of our dancing alumni, as well as to
welcome several alumni to take the classes we offered themselves! Towards the
end of the semester, we opened class up to our rising Freshmen in the Specialty
Center, and they were able to “meet” other members of the company by taking
class as well.
We utilized all our social media channels to highlight the students’ dancing (which
seemed to further motivate dancers to show up and be shared!). We posted
the weekly calendar on Twitter and Instagram (photos on the following page
show some sample weekly class calendars), shared daily class reminders on our
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Instagram stories, daily class videos on
stories, and shared TikTok Tuesdays as well
(just for fun). To illustrate the success we
found through these channels, a Senior
Concert preview video posted in March
right before the pandemic received 527
views. After 12 weeks of online engagement,
our year-end Dance video received 689
views—a more than 30% increase!

Overall, we learned flexibility.
At the end of the semester we were able
to get more than 40 dancers from the
Specialty Center, Dance Movement, and
even rising Freshmen to participate in a
final class where we taught choreography
which we then compiled into a ‘Final
Bow’ video which was shared and
reshared across platforms including
Instagram and Facebook.
Overall, we learned flexibility. What
originally felt like doing whatever we
needed to do to get kids to show up
ended up as an opportunity to adjust
and modify existing curriculum while
students learned and got feedback in basic
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pedagogical concepts (and flexibility in teaching online in very small spaces!).
What felt like pandering to their obsessions with social media ended up as an
opportunity to use innovative instructional approaches with technology.
And in student-centering our approach we were able to offer strategies which
were passion-driven and personalized.

The events leading up to and during the Covid-19
pandemic helped me better address the why, how,
and what aspects of community engagement and
communication in the world of virtual instruction
and learning.
Earth Science
I am very much a “Why, How, What” person with respect to approaching any
challenge; thanks to Simon Sinek’s Golden Circle. The events leading up to and
during the Covid-19 pandemic helped me better address the why, how, and
what aspects of community engagement and communication in the world of
virtual instruction and learning.
For most of my nineteen years in public education, I have immersed myself
in curriculum and instruction. My work in this field includes numerous state
and division committees relating to assessments and assessment item
writing, curriculum pacing, project based learning, virtual learning, learning
management system curriculum development, and ten years of teaching online
classes for the division. Needless to say when the word came down that all
classes would be virtual, I was not sweating it. But, looking back, none of my
extensive experiences fully prepared me for the challenges relating to a full
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brick and mortar school shutdown due to the Covid-19 pandemic; specifically
regarding the essential human aspect of virtual instruction and learning.
A little less than a month before the Covid-19 pandemic, my principal shared
with me his frustration about how we (meaning the school) had not reached all
of the students and parents through the various social media outlets. I believe
his estimate was about 15% of a 2500+ student body’s parents were not being
engaged, and from his viewpoint that was NOT acceptable. Jump ahead to
March 13th, when my comprehension of what “Engaging School Communities”
(the name of a class I took while earning my M.Ed.) changed dramatically. Within
a week of closing, the principal challenged the faculty to engage both parents
and students by calling 3-5 parents/students a day; and to periodically call all of
the students and/or parents for one of our 6 classes over a period of 2 days. His
request to us was to engage with and inquire how our students/families were
doing, to ask what questions we could answer about our classes which were now
all virtual, ask if there was anything we could pass along to administration, and
what if anything could we do to help.
To many faculty, this was a hefty challenge. On top of scrambling to transition
our classes online, we were now required to contact parents more than in
the past. Initially I was skeptical that all of this was possible, but knowing the
extremely high success rate of my principal’s previous initiatives, I “drank the Kool
Aid” he was serving; and in doing so gained more than I expected—a deeper
appreciation of the importance of augmenting virtual learning with personal
connections. Specifically, I had the following takeaways.
• I was able to elaborate and explain to students the changes that came along
with transitioning from face-to-face to virtual instruction (which was a new
concept to most).
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Over the last three months of the 2019-2020 school year,
I feel I gained a higher respect for the need to augment
virtual instruction with personal communication, and
engagement of my students and their parents.
• I gained a better understanding of my students by talking to them and/or
their parents one-on-one, more so than I did when I was physically with them
for multiple hours a week.
• I was able to address the anxiety and uncertainty as to what would happen
next with both students and parents.
• I provided some outside interaction to students who were home alone all day
while their parents worked, and to parents who were now feeling the effects
of isolation as well.
Some of the most rewarding experiences were:
• Connnecting with previously more difficult students, who because of this
horrible pandemic and my reaching out to them, were now some of my best
students. Many of them were able to increase their grade in my class by over
10 points overall.
• The outpouring of thanks, appreciation, and understanding from parents who
were direct stakeholders in their child’s education.
• Communicating with with the 15% of the population which we were missing.
Most had not received important information about instructional changes
through email and social media; but now were being engaged through
faculty phone calls.
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Over the last three months of the 2019-2020 school year, I feel I gained a
higher respect for the need to augment virtual instruction with personal
communication and engagement of my students and their parents.

Senior Capstone and Success
Reflection
I teach Success and Senior Capstone classes. In Success classes, the teacher
often serves as a “helicopter parent” for students to help them keep up with
assignments, classes, discipline, SOL scores, graduation requirements, home life,
and social needs. Since the end of November, the Senior Seminar classes have
been doing externships/internships at various businesses, firms, hospitals, and
so on. This was all to prepare for their final presentations in April or May. With
schools shutting down, we had to change course.
What Changed
Technology is an amazing modality for learning. I tried to continue with
new learning, but with a keen awareness of what everyone was dealing with
personally at home or work. Therefore, I tried to be totally accessible from 9:00
am-12:00 pm for each one of the students. My duties as a husband, father, and
son were put on hold during these hours. To break up the monotony, I would
dress up as different characters weekly for the Canvas Conferences. In Success, I
went through each one of the 72 students and posted their missing assignments
for each class in all marking periods. Although a daunting task, it proved to be
well worth it for improving grades for Grading Periods one through three. The
students would follow the routine of the classroom during the year: MondayMath, Tuesday-English, Wednesday-Science, Thursday-Social Studies, and FridayElective. On a daily basis, I reached out to at least five students. Parents and
students took advantage of this, asking questions about what is expected for
the rest of the year. Also, many students just wanted to talk because school was
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their safe place. In Senior Capstone, “Doing Something Good” became the focus
in helping someone in need each week. Plus, we all agreed to continue with their
“Passions.” They researched individuals following their own passions. I tried to
pick individuals who changed pathways or struggled to the finish line of their
passion. Some of the individuals chosen included Mike Henry, J.K. Rowling, Craig
Robinson, Seth Green, Marshall Mathers III, Michael Jordan, Alecia Beth Moore,
and Vanessa Bryant. The students then answered the following questions:
1. What was his/her passion? Did it change as he/she grew older?
2. Did he/she change occupations to achieve this?
3. How did he/she deal with disappointment? rejection?
4. What is his/her advice for someone following their passion?
5. Once he/she arrived at his destination, how did he/she keep going?
6. What questions would you ask him/her?
Strategies to Support Social Emotional Needs
In Success, social-emotional learning for these students is a priority. Students
need to feel connected and safe before academics come into play. During this
unprecedented time, students shared concerns about their families, friends,
and even teachers. School was their safe place to be connected for nearly seven
hours per day. Our school recognized that communication, connection, and
community are paramount to personal finance, writing, and other academic
topics. Our principal continued to stress empathy and support at this time. We
created help desks for technology concerns. Hard copies of assignments were
mailed home for students without access to technology. Each teacher reached
out to at least five students per day. When students couldn’t be reached, we
elicited the support of administrators to follow up with students and families. If
food was a concern, our school was used as a pick-up location for students to
receive lunch and dinner from our school division. Also, the “Knights in Need”
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Ultimately, teachers wear so many hats: parent, friend,
coach, psychologist, detective, and so on. Since March
13, these roles have never been so vital.
pantry has been in use for families devastated financially from this pandemic.
Ultimately, teachers wear so many hats: parent, friend, coach, psychologist,
detective, and so on. Since March 13, these roles have never been so vital. My
message each day to students was not to stress over any assignments sent to
you. If you find yourself struggling, reach out for help and communicate with the
support systems in place. We’ll get through this together.

English
Adjustments or modifications to existing curriculum
To provide some context, the 2019-2020 school year began with large structural
changes made internally to our English curriculum. As a department, we
reorganized which specific literary time periods would be taught at each specific
grade level. We examined texts in our store room to evaluate their relevance and
need. These changes were made in response to our student population’s diverse
needs, which were not served by the previous vertical alignment of skills, texts,
or common assessments. This major shift was exacerbated by attempting the
new state testing format: The Performance Based Writing Assessment in lieu
of the traditional English Writing SOL. This shifted our instruction away from
preparing students for a randomly generated persuasive prompt, to teaching
them skills of analysis that they would use with a portfolio of sources to generate
an analytical writing sample. In short: we were teaching something that had
never been taught, to prepare students for an assessment we’ve never seen.
In my tenth grade English class, we were tasked with designing a curriculum
that was representative of “world literature.” In addition to finding materials
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and researching about the different countries whose experiences would
be represented in our discussions, our students needed additional cultural
sensitivity training. We talked to them about overt and covert biases, sources
of cultural identity, and the socializing agents that define each of our
identities. We began our study with The Alchemist by Paulo because it is a story
of a young boy confronting his own misgivings about the world as he pursues
his personal legend. We also selected this text because of its accessibility into the
world of literary analysis.
When we had to leave school after teaching on Friday, March 13, we’d barely
finished completing our state PBA exam. I was going to continue to select
different areas of the world to learn about so as to end the year in a survey-style
course where we would spend about every two weeks focusing on a different
geographic area of the world. We all quickly realized as soon as the stay at home
orders were in place that we needed to readjust our approach and our content.
We needed to be sensitive to the fact that for the many students who couldn’t
access the internet at home, we needed to have printable versions of all of our
plans. We became acutely aware of how this pandemic was impacting our school
community through the number of students who immediately went to get jobs
of their own, or who now found themselves in the role of primary caretaker
of their younger siblings while both parents were working. Under these
extraordinarily trying circumstances, we wanted to prioritize flexibility, choice,
and engagement.

Through these one-on-one conversations, we learned
that students were craving two polar opposites:
structure and flexibility.
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We realized as a department that personal connection was essential, and we
all reached out to our students in a variety of ways including individual phone
calls, emails, utilizing texting apps such as Remind 101, and newly founded
teacher social media accounts on Instagram, Twitter, and Tik Tok. Through these
one-on-one conversations, we learned that students were craving two polar
opposites: structure and flexibility. How could we design something to address
both needs for pacing and engagement? Enter: The Knowledge Menu (Doubet
& Hockett, 2015). Knowledge Menus became the backbone of instruction for
our students who wanted to engage with the content, but could only do so
on their own unique timelines (Carbaugh & Doubet, 2016). PLCs collaborated
to create a learning menu per grade level that was organized by a different
thematic idea each week, and differentiated learning styles by offering students
a reading sample, writing response, something to listen to/watch, a creative
response, or a visual response. Students were instructed to read the sample of
literature and discussions were optional throughout the week so as to assist
with comprehension and understanding. Students self-elected which formative
assessments they wanted to complete to demonstrate their understanding of
the central theme for the week and its
connection to the material. We saw student
ownership and creative engagement,
but most importantly, there was an
understanding between teachers and
students about what life was like during
quarantine and how any expectation of
“traditional learning” was not realistic for
most of our demographic of students.
Sample Knowledge Menu: 10th Grade

English 10C Knowledge Menu
All English 10C teachers
Thomas Dale High School: Remote Learning
Directions:
● Moving forward, each week we would like you to complete 3 learning activities on the knowledge
menu below You must complete the reading component, and then you will select 2 more.
● At the end of the week, we would like you to turn in whatever you do through the posted assignment
on Canvas or Google Classroom, depending on your teacher.
● If you choose to do the “Creating” option, understand that this is a long-term project to make a Time
Capsule. Each week, you would do the next piece of the time capsule.

TOPICS:

READING

WRITING

LISTENING

CREATING

PRACTICING

Instructions

Reading: These
assignments will ask
you to read something
and practice
identifying the central
ideas of the story,
article, poem, etc.

Writing: These
assignments are asking
you to compose and
organize your
thoughts.

Listening: These
assignments ask you to
watch or listen to
something and then
respond to it.

Creating: These are
assignments where
you are creating
something original in
response to something
else.

Practicing: These
assignments are to
build on foundational
skills that you might
need some more help
with. These could be
grammar, vocabulary,
practice with literary
devices, etc.

Week 1
April 14-17

Read the short poem,
“Let Her Not Sacrifice
Anymore” and answer
the questions.

Write a journal entry
in which you discuss:

Listen to Shel
Silverstein’s reading of
The Giving Tree. Is the
story happy or sad?
Write a short
response giving your
opinion. Don’t forget
to support your
opinion with examples
from the story.

Covid-19 time
capsule-Make a copy,
print, or create your
own, but each week
you will be creating a
keepsake for an event
we all hope will be a
once in lifetime
happening. This week,
complete Page 1. If
you loved drawing and
coloring in elementary
school, this activity is
for you!

Create 5 metaphors
for Covid-19 and
provide an
explanation of the
comparison.
Example-Covid19 is a
tsunami, arriving
unexpectedly and
destroying everything
in its path. Covid-19 is
being compared to a
tsunami because
tsunamis often give no
warning and can take
down even large
buildings.

Watch the TED Talk
“My Desperate
Journey with a Human
Smuggler”. Do a little
more research on the
Hazara ethnic group
and share what you
learn. Include your
sources.

Covid-19 time
capsule-This week pick
up where you left off
and complete page 2.

Follow this link to
vocabulary.com to
learn 20 works from
“Tears of Autumn”.
Practice until you
achieve at least 75%
progress. Screenshot
your progress to share.

Theme:
Noble
Sacrifice
Printable Week
1 for ADMIN
(Admin note:
please print
the time
capsule packet
to include with
paper packet)

Week 2
April 20-24
Theme: The
Great Journey
Printable Week
2 for ADMIN
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Read the short story
“Tears of Autumn” and
answer the questions.

What has been the
greatest sacrifice that
you have experienced
or seen in your life?
What stands out about
this sacrifice?

Read the article on
mail order brides of
the 19th century and
write a CER paragraph
on the topic: What
qualities did these mail
order brides possess?
Include quotes with
documentation as
support.
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In addition to the knowledge menus, teachers held weekly Google Meets calls
to check in with their students and to give direct instruction about the texts. In
my own experience during this time, I was working with four different classes
of honors-level students with the expectation that I still prepare them to be
successful in an AP or Dual enrollment course next year. I did not want to let this
time go to waste, so I created a different structure to my classes that the other
honors-level teachers chose to adopt to support this vertical alignment. My main
goal was to elevate their critical thinking skills and their communication skills.
Each week, I chose a different geographic area of the world, and selected
from our English curriculum framework one of the suggested themes for this
content. On Sunday evening, I would email out a schedule for the whole week.
This was crucial because I learned that my students liked to be able to plan
out each day of their week based on which Google Meets call they were going
to join for certain classes. I held a Google Meets class every day of the week
from 10:00am-12:00pm. Students knew they could jump on at any time, and
they were encouraged to join as frequently as they could. Each day would
start with a personal check in, continuing our tradition of the “daily attendance
question” where students share how they’re doing (Doubet & Hockett, 2015).
After the check-in time, we would read that day’s text together, and then we
would have a discussion about it. The discussion questions were created ahead
of time, but often the students came up with additional tangents they wanted
to discuss. I specifically chose to cover a different text every day because I
knew it would be nauseating for all involved if we had to keep track of a multiday reading schedule or assignment. With each fresh day, new students were
encouraged to join. I reserved Fridays for informal Socratic Seminars, where
we would discuss all of the texts from the week, how they connected to our
central theme, in addition to a few other big idea questions. The goal here was
to encourage anyone to join – even if Friday was the only day you could make
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it, you could still join in the conversation because of how over-arching the
questions were.
This met with tremendous success. I saw students who I previously noted as
quiet or unsure gain confidence in their ability to communicate sophisticated
ideas to their peers. Their skills in reading comprehension grew as they practiced

My principal joined us in one of our calls and
afterwards commented that it was like “listening to
a podcast,” which is truly the best feedback because
I was not leading the discussion—my students had
taken the reins.
the skill of citing the text to support their ideas. They learned to appropriately
challenge one another in an educational dialogue, and they learned how to yield
to one another and to invite others to join the conversation. Each day we were
able to practice this; some days I would have five students show up, and other
days I would have 23 students show up. It was always a surprise and delight to
see who would appear, and the students genuinely enjoyed being able to talk to
other students from other class periods. My principal joined us in one of our calls
and afterwards commented that it was like “listening to a podcast,” which is truly
the best feedback because I was not leading the discussion—my students had
taken the reins.
Through the fortunate experience of speaking with one another on an almost
daily basis, I had students reaching out to me on various platforms to ask
questions or just to talk about their personal lives. It was obvious to me that the
work I was doing to “hold class” every day, albeit in a low stakes way, was the
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They actually requested that we keep meeting
throughout the summer, so we do, every two weeks on
Wednesday evenings.
invitation to the table many of them craved. Fast-forward to the news headlines
of April and May regarding the Black Lives Matter movement and addressing
systemic racism. Fortunately, we already created an environment where students
could come and voice their concerns, their questions, and their frustrations.
Perhaps more importantly, they realized that these communication skills had
spilled over into the real-life application of processing what was happening
in our world around them. They actually requested that we keep meeting
throughout the summer, so we do, every two weeks on Wednesday evenings.
This is a true example of how teachers can ask themselves, who am I teaching?
and take ownership of bold instructional decisions from there. Every single
text I used was found on the internet, or if I had a physical hard copy, I re-typed

I implore other teachers to take this kind of ownership
over your curriculum as you reexamine what you’re
keeping, condensing, or tossing for next year.
what I needed. I did not rely on a textbook to tell me which South African
authors I should cover, or which geographic areas of the world would be best
for teaching The Noble Sacrifice. I trusted my own instincts and I made judgment
calls based on what I knew about my kids. I implore other teachers to take this
kind of ownership over your curriculum as you reexamine what you’re keeping,
condensing, or tossing for next year. The reading samples I selected for each
day never went over a certain length, they represented a variety of voices,
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backgrounds, races, and sexual orientations—just like my students. I included
current events each week and purposely tied them into our thematic study so
that the real-world application of the skills we were practicing, and the topics
we were discussing were always relevant. Students started to make suggestions
of what we could read or look at next, and I made sure to listen and gladly make
room for their ideas; true ownership is when they see a part of themselves
reflected in what we teach.
Finally, to address assessment: even though we were not collecting grades, I
was mentally assessing my students. I was designing this curriculum thinking
ahead to the fall, and I wanted a structure in place where I could collect a daily
formative assessment of some type. I believe this model of instruction lends
itself to creating templates for teachers to operate within, which would hopefully
boost stamina and narrow down the exact skills you’re assessing at a given time
without long, multi-step, and complicated assignments where students could
become easily overwhelmed because of the lack of in-person guidance. We all
have to be realistic in this new distance-learning model. Our students do not
have time for noise. They need direct and personalized instruction and materials
that are going to hook them back into the routine of learning.
• Instructional Overview of Themes Per Week
• Sample Week: The Noble Sacrifice
• Sample Week: The Great Journey
• Sample Week: Coming of Age

Conclusion
The challenges of tomorrow are not insurmountable. The teachers’ reflections
above shed light on what’s possible when a focus on communication,
connection, and community are combined with a focus on high-quality
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instruction that is adaptable to any environment. Our schools are filled with
educators who are willing to pivot, overcome challenges, and deliver on the
needs of their students. As we embark on a 2020-2021 school year fraught with
uncertainty, we are comforted and inspired by the work our teachers are doing
for our students, families, and school community.
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Induction Into the Great Unknown: Supporting
Newly Hired Science and Mathematics Teachers
During the COVID-19 Pandemic
Induction programs can support newly hired teachers during a phase of transition
and continued learning, but what happens when the contexts for which newly hired
teachers were prepared—and induction support was planned—are fundamentally
reshaped by the COVID-19 pandemic? The leadership team of James Madison
University’s Robert Noyce Teacher Scholarship Program faced this pressing question
when planning a summer induction academy for newly-graduated Noyce Scholars who
were starting their teaching careers amid the uncertainty of the pandemic. This article
introduces the JMU Noyce Program, discusses plans for a summer induction academy,
and details changes to those plans in response to the ever-changing realities of school
reopening plans. Key takeaways from planning and facilitating a summer induction
academy amid a global pandemic that can inform the work of others supporting the
induction and success of newly hired teachers this fall are discussed.
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Graduating from a teacher education program and standing on the cusp of
entering your own classroom is typically both an exciting and fraught time for
newly hired teachers. For recently graduated Scholars of the James Madison
University Robert Noyce Teacher Scholarship Program, however, this current
time is further complicated by the still-unfolding COVID-19 pandemic and school
divisions’ ever-changing reopening plans.
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The Robert Noyce Teacher Scholarship Program, funded by the National Science
Foundation (n.d.), “seeks to encourage talented science, technology, engineering,
and mathematics (STEM) majors and professionals to become K-12 mathematics
and science…teachers” (Synopsis section). To realize this goal, JMU’s Robert
Noyce Teacher Scholarship Program (from here forward, JMU Noyce Program)
has three specific, yet interrelated goals:
1. To expand recruitment and retention efforts for secondary science
and mathematics pre-service teachers;
2. To support student development as secondary science and
mathematics pre-service teachers through high-quality teacher
education programs and co-curricular activities and interdisciplinary
learning experiences focused on enhancing understanding of the
nature of science and mathematics, identifying the most qualified
science and mathematics teaching candidates for support as Noyce
Scholars; and
3. To support Noyce Scholars’ development as effective and ambitious
teachers at the start of their teaching careers through mentoring
and other professional engagement structures, such as professional
learning communities.
This article focuses on efforts by the JMU Noyce Program leadership team related
to the third goal of providing induction support for our graduated Noyce Scholars.
The JMU Noyce Program faculty includes scientists, mathematicians, and
teacher educators who care deeply about secondary science and mathematics
education and educators. Half of the JMU Noyce Program leadership were K-12
teachers before becoming higher education faculty, and all of us bring to our
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work an enthusiasm for promoting the teaching profession and supporting
science and mathematics teachers along the career trajectory. This care and
commitment came to the fore this summer as we planned, pivoted, and
pressed on in order to provide meaningful support during a summer induction
academy to our newly graduated group of Noyce Scholars as they entered their
first year of teaching in uncharted territory. Although each member of project
leadership seeks for our Noyce Scholars to be as successful as possible in their
new positions, we were forced to reconsider our roles and responsibilities
when the contexts for which newly hired teachers were prepared—and
induction support was planned—were fundamentally altered by the global
COVID-19 pandemic.

Teacher Induction
Along the career trajectory, teachers never stop learning as “practical
intellectuals, curriculum developers, and generators of knowledge in practice”
(Feiman-Nemser, 2001, p. 1015). Therefore, it is no surprise that, even with the
best preparation, newly hired teachers must gain significant knowledge and
skills on the job as they shift from being students of teaching to teachers of
students (Bartell, 2005). During the induction phase of their careers, newly
hired teachers grapple with gaining knowledge of their students, curriculum,
and school contexts; designing and implementing responsive curriculum and
instruction; enacting a beginning repertoire of practice in purposeful ways;
creating a classroom learning community; and developing a professional identity
(Feiman-Nemser, 2001, pp. 1027-1029). It is easy to see how this phase of their
careers can be overwhelming to newly hired teachers (Curry, Webb, & Latham,
2016; Feiman-Nemser, 2003); yet, school and division administrators, mentors,
and university-based teacher educators are uniquely positioned to support
newly hired teachers for better beginnings in the profession.
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Since induction can be thought of as a phase in learning to teach and a process
of socialization (Feiman-Nemser, 2010), we must acknowledge that newly hired
teachers are inducted into the teaching profession even in the absence of
intentional or formal induction supports and programs (Feiman-Nemser, 2010).
Fortunately, there has been a steady increase in recent decades in the numbers
of newly hired teachers receiving induction support through formal programs
(Ingersoll, 2012; Smith & Ingersoll, 2004). Although induction programs are
widely varied, working with a mentor teacher in the same subject area and
having common planning or collaboration time with subject-area colleagues are
shown to have the strongest effect on teacher retention (Ingersoll, 2012).

Induction Support through the JMU Noyce Program
Content-specific induction and mentoring are key to helping newly hired
teachers succeed in their initial years on the job (Luft et al., 2011; Wong & Luft,
2015), and this is what we planned for the Noyce Scholars. By engaging Noyce
Scholars in science- and mathematics-focused induction and mentoring, the
JMU Noyce Program is uniquely positioned to support newly hired science and
mathematics teachers from our program to
1. Confront and revise/refine beliefs in relations to good practice;
2. Reinforce subject matter instruction;
3. Examine student learning in the content area;
4. Strengthen skills and dispositions to study and improve teaching;
5. Build and enact a beginning repertoire [of practice]; [and]
6. Develop a professional identity. (Luft, Wong, & Semken, 2011, p. 461) 		
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To foster such learning and development in the newly hired Noyce Scholars, we
designed our induction support to provide a structured transition from full-time
student to full-time professional educator through an embedded, sustained
program beginning in the summer semester immediately following the Scholars’
completion of their Master of Arts in Teaching degree and teacher licensure
program. Specifically, Noyce Scholars are supported by a professional mentor,
who has frequent and direct contact with the Scholar, to assist their instructional
development and reflective practice. Scholars participate in a summer induction
academy and, during their first and second years of teaching, will continue
to engage in a cohort-based professional learning community (PLC) that
was started upon their acceptance into the Noyce Program. As a whole, this
induction program provides targeted support and professional development
through Scholars’ first year of teaching and the following summer to provide
ongoing support while capitalizing upon the relationships established with
Scholars during their teacher preparation program. It is our belief that a program
where a new teacher has a well-defined community of support consisting of
partners with whom this teacher has an existing relationship will help that
teacher become a more reflective practitioner and persist in the field. Figure 1 on
the following page outlines the various stages of induction support provided to
JMU Noyce Scholars.
JMU Noyce Summer Induction Academy
As originally planned, the summer induction academy was to be on campus,
in person, and open to any early-career (0-2 years of experience) science and
mathematics teacher, regardless of their participation in the JMU Noyce Program,
with Noyce Program faculty serving as session instructors. When the university
made its decision to make all summer classes online, this affected the delivery
mode of our summer academy and we transitioned our efforts and activities to
be web-based on Canvas (our learning management system) and Zoom. Since
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Prior to last
year in
program (preinduction)

Figure 1. Pre-induction and
induction experiences for
JMU Noyce Scholars
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• Induction
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!
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division induction efforts

Figure 1. Pre-induction and induction experiences for JMU Noyce Scholars

we needed to transition to Canvas to facilitate our virtual sessions, we had to
limit participation to JMU Noyce Scholars.
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assessing their initial understanding in meaningful ways, course syllabi,
plans for first day of school, and plans for first two weeks of school
2. Disciplinary discourse and sensemaking, including establishing class
norms, implementing practices for productive disciplinary discourse,
eliciting and building on students’ ideas, helping students review their
thinking, and fostering sensemaking
3. Reflective practice and professional development
Each of these three modules was a day (5-6 hours per day) of the online summer
induction academy and included synchronous and asynchronous learning
activities facilitated by Zoom and Canvas as well as tangible products for the
Scholars to use for the start of the school year. Table 1 includes a list of tangible
products that Scholars developed during each module. A fourth module was

INDUCTION INTO THE UNKNOWN

planned as an ongoing and open Canvas discussion forum for Scholars to post
pressing questions and share useful ideas and resources. As Scholars start

Table 1

teaching, this fourth module will also be a place for just-in-time resources.

Tangible Products from the Summer Induction Academy

Table 1: Tangible Products from the Summer Induction Academy

Module Topic

84

Tangible Products

Planning and
organizing

•
•
•
•
•

Sequence of conceptual units for course(s)
Plans for meaningful pre-assessment
Outline of syllabus, including safety plans for science
Plan for first day of school, including building community
Outline of plans for first two weeks of school

Discourse and
sensemaking

•
•

Specific plans for establishing class norms
Specific strategies and activities for:
o Eliciting students’ science/math ideas
o Building on students’ science/math ideas
o Helping students revise their science/math thinking
o Promoting sensemaking of big science/math ideas

Reflective practice
and professional
development

•

Professional development plan for the first semester
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Responsive Induction Support Amid a Pandemic
The summer induction academy took place July 27-30, 2020. Our shift from a
face-to-face summer induction academy to a fully virtual one was due to the
COVID-19 pandemic; however, just that change alone does not fully capture the
ways in which we were responsive to Scholars’ needs and the ever-changing
teaching contexts they would enter as schools planned to reopen amid the
pandemic. Table 2 on the following page outlines the summer academy and
summarizes our important shifts in response to the pandemic.
Discussion and Reflection Opportunities
Within each Zoom session, we intentionally provided multiple opportunities for
our scholars to read, reflect, and discuss how they would establish classroom
norms, select appropriate instructional strategies, elicit students’ ideas, and
actively engage students in sensemaking—all while navigating a continually
changing educational environment. During each day of the induction program,
different members of the JMU Noyce leadership team facilitated instruction
based upon their areas of expertise, giving our Scholars access to multiple
perspectives on teaching and learning. On Canvas and in the synchronous
Zoom sessions, we were able to demonstrate several important practices (e.g.,
eliciting students’ ideas using Chat, encouraging participation with Polls) and
test out online or digital tools (e.g., Pinup, GeniusScan) in response to Scholars’
questions and wonderings.
Unsurprisingly, Scholars asked some of the same questions and raised some of
the same issues that we, ourselves, had grappled with in the spring semester
during the emergency pivot of our courses online, so we were able to share our
direct experiences, solutions, and still-lingering questions and concerns. For
instance, several Noyce faculty struggled with clear ways for students to turn in
visuals, such as graphs, when JMU’s spring classes went online. Having students
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Shifts in the Summer Induction Academy in Response to the Pandemic

Table 2: Shifts in the Summer Induction Academy in Response to the Pandemic

Module Topic
Planning and
organizing
(Mon., July 27)

Initial Focus
•
•
•

Shifted Focus

Physical arrangement of
classroom, including lab space
Detailed scope and sequence of
big disciplinary ideas focus on
Hooking students and generating
interest in course content

•
•

•

Discourse and
sensemaking
(Tues., July 28)

•
•
•

Negotiating norms for
participation
Facilitating disciplinary discourse
Using student representations of
their thinking as an entry point for
sensemaking

•
•

•

NSTA virtual
STEM forum
(Wed., July 29)

This was not an original component of
the summer induction academy

•

•
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Reflective practice
and professional
development
(Thurs., July 30)

•
•

Ask Anything,
Share Good Stuff
Canvas discussion
forum
(ongoing)

•

Professional development plan
Continued licensure requirements

•
•
•

•

A space for Scholars to ask
questions as they came up during
asynchronous activities or after
the summer induction academy
A space for Scholars to share with
others any useful resources they
come across

vascd.org
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•
•

Virtual setup in Learning Mangement
System (LMS); structures within
LMS to foster learning
How to pre-assess students virtually
related to conceptual understanding,
experiences with blended and virtual
learning, & technology access
Establishing strong hybrid or virtual
learning community
Using online tools to negotiate norms
of participation
Anticipating, monitoring, selecting,
sequencing, & connecting students’
ideas across synchronous &
asynchronous contexts to foster
productive discourse
Online and digital tools for students
to represent their thinking and share
it with others
Learning from others’ experiences &
expertise regarding teaching science
& mathematics in virtual or blended
learning environments
Engaging in syn-COVID PD
activities & with professional
organizations
Reflecting on NSTA virtual event
Situating professional development
plan on immediate learning need
identified from NSTA event
Advocacy work of Harrisonburg
Education Association/Virginia
Education Association amid
pandemic
This specific focus did not change;
however, the nature of questions
asked and resources shared surely has
This space on Canvas will shift to
also include just-in-time resources
once the fall semester begins
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take and upload to Canvas a picture of their graph or other representation did
not always result in clear images. We shared these obstacles with the Scholars
and brainstormed alternatives, such as using GeniusScan for capturing images,
as PDFs, of student work. Additionally, since JMU’s summer courses were moved
online, Angela (first author) had experience establishing a fully virtual learning
community and using Dotstorming to negotiate norms for synchronous and
asynchronous discussions and interactions. She was able to talk about this
process and show this tool to the Scholars.
National Science Teaching Association Virtual Event
To foster a mindset focused on continued learning and professional
development, we took advantage of a rare event that coincided with our
summer academy, the rescheduled National Science Teaching Association
(NSTA) STEM Forum. Normally held in late June as a face-to-face event, the
Forum supports presentations that integrate STEM disciplines and showcases
the best of recent innovations in STEM pedagogy and pedagogical content
knowledge. Closures and travel restrictions forced the cancellation of the
face-to-face event for 2020, but NSTA was eager to maintain the professional
development opportunity, pivoting to an online format and reorganizing the
program such that each day represented a different grade-band, with the highschool level on the third day (of the NSTA event and, coincidentally, our summer
induction academy). Presentations were made available through on-demand
video, with a limited number of synchronous sessions with live Q&A. A deliberate
effort was made by NSTA to provide models for distance-learning and hybrid
online/face-to-face instruction.
Leveraging this timely opportunity for professional learning and networking
that was geared toward the forming realities of fall reopening, we integrated
this virtual NSTA event as the third day of our summer induction academy.
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This opportunity came after two days focused on planning for and organizing
virtual and blended learning environments, fostering community virtually,
and facilitating and fostering sensemaking in virtual and blended learning
environments; and before our module focused on reflective practice and
professional development. Scholars were directed to participate in at least two
sessions dealing with virtual or blended instruction, and at least two sessions
of their choosing. They were provided with a series of reflective prompts to
help guide them in their analysis of the content and potential application of the
various breakout sessions relative to their anticipated teaching assignments.
Specifically, they were asked to reflect upon how the strategies might be
incorporated into their instruction, as well as generate further questions they
had regarding the various strategies.
Modeling Responsiveness
Implicitly and explicitly, our virtual summer induction academy modeled for
Scholars how they could address key issues and activities related to teaching and
learning in blended and virtual learning environments. We also modeled being
responsive to students’ emotional and learning needs. For instance, in the weeks
leading up to our summer academy, Scholars communicated to us through
informal channels (i.e., GroupMe) that they felt school reopening plans—
specifically the national narrative around these plans—disregarded the health
and lives of school staff. They wondered who advocated on behalf of teachers
(and subsequently students) for safe, science-based school reopening plans.
In response to these concerns, we invited the president of our local chapter
of the Virginia Education Association (VEA) to join the Zoom meeting on our
professional development-focused day to talk about the organization in general
and the advocacy work VEA has done specific to the COVID-19 pandemic.
To conclude the summer induction academy, we engaged the scholars in a
review of general licensure renewal guidelines and in the development of a
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professional development plan based upon one of the questions they posed
after participating in the STEM Forum event the previous day.

Takeaways for Supporting Newly Hired Science and Mathematics
Teachers This Fall
Our work supporting newly hired science and mathematics teachers through
JMU’s Noyce Program has implications for the ways we approach and facilitate
induction support for newly hired science and mathematics teachers during
the still-unfolding COVID-19 pandemic. Several of the lessons we learned from
our just-in-time modifications and responsiveness to the reshaped realities our
Scholars now face may be useful to school and division administrators, mentors,
and university faculty who support newly hired teachers during this critical and
formative time of their careers.
Flexibility
Just as teachers are adapting their instruction, those of us who support teachers,
especially newly hired teachers, may have to adapt our typically hands-on
support. Above, we described these adaptations in the context of the JMU
Noyce Program’s summer induction academy. Likely, the summer academy will
not be the only aspect of our Noyce induction plans that will be affected by the
pandemic. We will need to remain open-minded and flexible about PLC activities
and mentoring, too. Our future PLC meetings will be held via Zoom and our
Scholars and their mentors may engage in dialogue over video observations
using programs like GoReact or VideoAnt.
Responsiveness
Planning for the summer induction academy started well before this summer.
Yet, the reality of schools and contexts for teaching and learning that we were
thinking our Scholars might enter do not currently exist. Rather than abandoning
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our summer induction plans altogether and relinquishing our responsibility
for supporting Scholars for better beginnings in the profession, we decided to
meet the moment head on. This meant stopping to acknowledge the unknown
and uncertain realities our Scholars would face in the fall and grappling with
the anxiety and unrest this caused. If we had not done this, their raised affective
filters (Krashen, 1982) may have hindered any professional learning we hoped
would happen during the summer academy. Centering the Scholars’ feelings and
well-being also modeled how they could do this with their students.
Discipline Specific
Even during non-pandemic times, we need to provide embedded, ongoing,
content-specific induction strategies when supporting newly hired science and
mathematics teachers. This “illuminates the role of content in learning to teach,
as well as in the process of supporting new teachers” (Luft et al., 2015, p. 198).
Amid the pandemic, each discipline faces unique challenges in translating faceto-face, in-person instruction to blended and virtual learning environments.
In science and mathematics, we have to grapple with effective and efficient
ways for students to represent their ideas and engage with the big ideas of our
disciplines in meaningful, authentic ways. Discipline-specific induction and
mentoring allow newly hired science and mathematics teachers to grapple and
get support with how students can, for example, engage in inquiry, create and
share graphs of data remotely, or show their work in a way that avoids additional
burdens on students and teachers and is feasible to use in the face of varying
access to technology.
Relationships and Community
Importantly, but not surprisingly, the critical value of relationships was
reinforced during our summer induction academy. Teachers’ relationships with
administrators, colleagues, and mentors can be growth-fostering or growth-
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hindering (Miller, 1986; Webb, 2018); the same is true for student-teacher
relationships and the communities cultivated and nurtured in classrooms. In
the context of these relationships, mattering matters a great deal. Specifically,

Mattering is a crucial component of relational
resilience... This is important to both teachers
and students during a typical school year—
even more so amid the uncertainty and
anxiety of the COVID-19 pandemic.

“mattering implies that people invest in us because they are sincerely interested
in furthering our welfare” (Elliot et al., 2005, p. 224). Mattering is a crucial
component of relational resilience, which is “the ability to connect, reconnect,
and resist disconnection in response to hardships, adversities, trauma, and
alienating social/cultural practices” (Hartling, 2010, p. 54). This is important to
both teachers and students during a typical school year—even more so amid
the uncertainty and anxiety of the COVID-19 pandemic. Our aims related to
community and relationships during the summer induction academy were twofold: to further nurture the community among our Noyce Scholars and between
the Scholars and JMU Noyce Program faculty, and to emphasize the importance
of building and fostering a learning community in the blended and virtual
spaces in which our Scholars would be teaching this fall.

Conclusion
At the time of writing, there remains a bewildering array of considerations for
teachers in general, returning to teaching this fall in the midst of the COVID-19
pandemic. Will instruction be in person or online, or a blend of these? What
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thresholds are defined for changing the mode of instruction once the school
year is underway? These questions are daunting enough for experienced
teachers, yet represent the new and unknown world facing recent teacher
education graduates. The JMU Noyce Program was designed to provide not
only preparation for science and mathematics teachers, but also to foster a
measure of resilience in dealing with commonplace teaching concerns as well
as unforeseen problems. Helmuth von Moltke the Elder (1880) stated, “No plan
of operations reaches with any certainty beyond the first encounter with the
enemy’s main force” (as quoted in Hughes, 1993, p. 92). The “enemy” in this case
is a virus that has upended the system into which our Noyce Scholars, like all
newly hired teachers, will be entering. Yet through our pivot to a virtual summer
induction academy, we believe the groundwork has been set to respond to
the challenges that lay ahead, both for our Noyce Scholars and the framework
through which their induction into the teaching profession will continue over
the next two years.
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VASCD Celebrates Outstanding Educators
Through Our Prestigious Awards
Do you know someone who should be nominated?
Detailed guidelines and directions for nominations for both awards are
posted at VASCD.org. The deadline for nominations is December 18, 2020.

Leadership Award
Virginia is fortunate to have outstanding educational leaders who exemplify the best
qualities of learning, teaching and leading. Their deep understanding of educational
practice and their leadership skills are reflected in both their own work and the
work of those they lead. The VASCD Leadership Award is presented to one Virginia
educator each year.

OUR 2020 Award Winner
KATE WOLFE-MAXLOW
The 2020 VASCD Leadership Award was presented in February to Kate
Wolfe-Maxlow, Director of Innovation and Professional Learning in
Hampton City Schools. She has led a professional development program
that has built staff capacity, as well as created high quality banks of Essential Questions
and Understandings as part of an initiative to expand the use of performance-based
assessments. These resources are invaluable to the practice of Hampton’s 1,500 teachers and
have resulted in a paradigm shift in teaching and learning throughout our school division.
Kate has contributed to assessment redesign in multiple school divisions by generously
sharing the work that she and so many others in Hampton have done.

VASCD Impact Awards
Each year VASCD acknowledges excellence in teaching and instruction by
recognizing outstanding educators with VASCD’s Impact Awards. This year it is
especially important to honor those teachers, administrators, and/or central office
staff who are examples of great teaching or who offer exemplary support to teachers
as we are asking all educators to become experts in virtual as well as in-person
instruction. These awards provide an excellent opportunity to acknowledge teachers
and instructional leaders who continue to grow and learn as they work to promote
learning for all students. Up to eight Impact Awards are presented each year.
In 2020, Impact Awards were presented to a group of outstanding educators that
included teachers, principals, and central office leaders..

OUR 2020 Award Winners
MS. JENNIFER DEAN is the Director of
Instruction and Innovation in Salem
City Public Schools. She is described as a
“mentor extraordinaire”. She recognizes an
individual’s strengths and then positions
them to take advantage of those strengths.
She influences every colleague and has
led the division in efforts to differentiate
instruction, to utilize data portfolios, and to pioneer alternative assessments. She shares her
talents within the division, the region and the state.
MR. TYLER DUNAWAY, a teacher of Spanish at GH Moody Middle School in Henrico County,
creates a student-led, high energy, fast-paced environment in his classroom. He models
and utilizes the 5Cs and has high levels of student engagement in his classes. Mr. Dunaway
employs the concept of Comprehensible Input with great success and has provided
professional learning opportunities as well as follow up sessions for others within his
division on this idea.

OUR 2020 Award Winners
MR. BRYAN HUBER is the Assistant Superintendent in Greene County Public Schools. He
spearheaded Greene County’s Strategic Plan: Innovate 2021. He developed the Lead
Innovators and is considered the “Lead Innovator” of the division. He has pushed all the
schools beyond the status quo with his innovative, growth-minded, and approachable
leadership style. He promotes the “why?” and is passionate about the growth of all students.
MR. JOSEPH KAPUCHUCK, Principal of Plains Elementary School in Rockingham County provides
outstanding leadership in curriculum, instruction, assessment which has resulted in significant
improvements in student achievement. His dedication to the students and community have
resulted in a book vending machine, a sensory room, improved and additional playgrounds.
He has provided a book for every student and instituted a “Good News Call of the Day.” His
connections with the community result in family nights that are full house.
MS. CARRIE LINEBAUGH is a teacher of Mathematics and Special Education at Liberty High
School in Fauquier County. She makes math obtainable for all students by inspiring
creativity while still providing rigorous instruction. She and her partner served as CoTeaching Role Models for the Virginia Co-Teaching Initiative. Ms. Linebaugh also leads
Teachers for Tomorrow and has created partnerships with the middle and elementary
schools for her students. A student noted that she is trusted by her students and shows
enthusiasm in everything she does.
MR. JOHN MERRITT, a Literacy Coach at Princess Anne High School in Virginia Beach
impacts all aspects of the school. He supports and tutors individual students, as well as
supporting overall instruction. He utilizes current data, provides fresh perspective and an
innovative outlook. He is chair of the Sunshine Committee and impacts morale in a very
positive way. He works to build rapport and engage students so that he can meet the needs
of all. Simply put, he cares and shows that he cares.
MS. KRISTIE THOMAS is an Elementary Reading Coach at Bowling Green Elementary
School in Caroline County. She is the faculty mentor for the Student Leadership Group
and has created a culture of student leadership. She created “Hush Little Huskies” where
staff members read and record bedtime stories, the Honorable Huskies Program which
emphasizes character, problem-solving and the 5Cs, and a student mentoring program.
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VASCD will continue to celebrate and advocate
for Virginia educators as we navigate the coming
weeks and months. Our work will look different, as
yours does, but our efforts to modernize and deepen
learning for Virginia students will be as strong as ever.

Leadership for Equity Matters: Time for Choir Practice
When educational leaders were asked to describe what equity means to
them, their comments centered on themes around the access to resources and
opportunities. Taken together, their insights shine a spotlight on equity. This
transcription from a webinar discussing equity provides insight to why and how
educational leaders prioritize this issue.
Note: Minor edits to these transcriptions have been made to improve readability,
but these have not altered the meaning of the responses.

Veleka S. Gatling, Ph.D.
Dr. Veleka S. Gatling has committed her life to seeking
opportunities for educators and community members to
achieve excellence in their fields of expertise, while promoting
equity. With over 25 years in public education, Dr. Gatling has
served as a teacher, assistant principal, principal, executive
director of special and gifted programs, and executive
director of professional learning in various school divisions in
Hampton Roads. She has also served as an adjunct professor
in the department of educational leadership at Old Dominion
University. Dr. Gatling has provided keynotes and breakout sessions at state and national
conferences on topics related to facilitating better conversations to promote visible
equity. Dr. Gatling is also a Qualified Assessor of the Intercultural Development Inventory.

The phrase, “preaching to the choir” has been commonly used to describe a
situation when someone tries to convince you of something you already believe
in. I have heard the phrase “preaching to the choir” used in countless meetings
and presentations, as the presenter seeks to connect with the audience to
affirm their common knowledge. What I have noticed in my 25 plus years as
an educator and over 40 years as a musician, however, is that all choirs need
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practice. It is so easy for us to find strength in what we have in common. After
all, Maya Angelou said in her poem Human Family, “we are more alike than
we are unalike.” We have participated in countless ice breakers when we seek
to find someone who has visited the same places we have or attended the
same concerts we have. This is done in an effort to “seek common ground” as
described by Jim Knight (2016). Seeking common ground provides an opening
for many different conversations (Knight, 2016). Operationalizing these different
conversations is where we need THE PRACTICE.
We all have a different entry point into navigating conversations centered
around equity and especially race. During the month of August, I moderated
a webinar hosted by VASCD with a diverse group of educators for a little choir
practice. This group of educators with over 80 year of experience, shared
the importance of understanding and acknowledging how historical and
current educational practices have systematically been barriers to access and
opportunity for black faculty, staff and students. The panel participants were:
• Alaina Trott (@AlainaTrott), who serves as Director of Strategic Initiatives in
Chesapeake Public Schools. Ms. Trott has experience as a Principal and has a
background in school counseling.
• Casey Roberts (@VAEducatorCMR) is executive Director of the New Horizons
Regional Education Center in Hampton Roads. He is an ASCD Emerging
Leader (Class of 2019) and a member of VASCD’s Equity Team.
• JT Taylor (@purposepushers) is a former Special Education Teacher and
Instructional Coach, now Chief Equity Officer of Purpose Pushers, LLC. He is an
ASCD Emerging Leader (Class of 2019) and a member of VASCD’s Equity Team.
• Kambar Khoshaba (@KambarKhoshaba) serves as Principal of Western
Branch Middle School in Chesapeake. He has experience as a Special
Education Teacher and School Psychologist.
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During our conversation, the panelists “called out” the need for leadership to
be vulnerable in confronting the barriers and seek to challenge the process.
Additionally, they provided specific ways to address the barriers. Below are
excerpts from our discussion, illustrating how leaders can operationalize what it
means to promote equity.
Gatling: Brene Brown, in her book Daring to Lead, has a compelling chapter
entitled “Curiosity and Grounded Confidence.” She starts the chapter with
the quote “grounded confidence is the messy process of learning and
unlearning, practicing and failing, and surviving a few misses. This brand
of confidence is not blustery arrogance or posturing or build on BS; it’s
real solid and built on self-awareness and practice” (p.165). How do you
cultivate your self-awareness and engage in daily practice to ensure and or
promote visible equity?
Trott: I believe the first step in self-awareness is to take several validated
self-assessments. I say validated because then you can’t make excuses or
say you think they’re wrong when you don’t like the results. I recently took
the Intercultural Development Inventory and I did not like the results, but I
embraced them and now I’m working through a personal plan to push through
my own assumptions, beliefs, and behaviors. As leaders, we have to embrace that
we don’t have all the answers and bravely state that....people of all backgrounds
can relate to being human.
Next, I would say to intentionally engage with people who are different from
you. When we build authentic relationships outside of our own culture, we
develop vulnerability and trust to listen and share stories that have shaped our
identity and start to understand how others’ experiences are different from our
own. Which for me, as a white woman, includes people who don’t benefit from
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the default privilege that sometimes I’m not even aware I have. So when you
have people in your circle who will walk with you and challenge your bias in love,

I have learned that data can narrate a
compelling story that inspires us to
engage in real equity work.
you develop this safe space to disclose your fears and move beyond your blind
spots without feeling like you have to be defensive.
Taylor: For me, it starts with research. As a consultant I work closely with building
and district-level leaders to analyze data. Behavioral data, gap group data, subcategories, special education data, so on and so forth. I have learned that data can
narrate a compelling story that inspires us to engage in real equity work. Once data
is evaluated, then I turn to the literature. What does the research say? What are the
best research-based strategies and approaches for addressing visible inequities?
That’s what I ask myself and those engaged in the work with me. I try to make sure
research cultivates my self-awareness and my daily practice.
Gatling: According to Muhammad Khalifa (2018), in his book Culturally
Responsive School Leadership, school leaders must unearth and deeply
understand their local impulses and context of oppression if they are to
effectively contest the oppression and embrace community and schoolbased epistemologies. Otherwise, even with new “equity reforms,” they
will always reinstate the same old oppressive practices. What are some
oppressive practices that school leaders and aspiring school leaders need to
be aware of that may be barriers to ensuring and promoting visible equity?
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Khoshaba: The data are rather clear on the under-representation of students
of color in advanced classes. One of the biggest barriers contributing to this is
the self-imposed and historical practice of gatekeeper criteria that keep certain
children out of this opportunity. For example, when we rely on our state test
scores to be one of the criteria for entrance into Honors classes, we are misusing
data. These SOL test scores were never meant to be predictive of a student’s
academic potential, but that’s how they are being used. Why is this such an
important issue? We know that if students don’t take Honors classes in middle
school, the likelihood of them taking Honors classes in high school significantly
diminishes. We also know that if students don’t start off high school in Honors
classes, they will likely never enroll in an AP class, which robs them of the
chance of participating in critical thinking at that level, as well as the chance to
earn college credit. This is why we need to look so carefully at our practices for
student entrance into advanced academic classes.

We owe our kids a diverse learning experience
from people who have had similar and
different experiences than them.
Trott: We need to ask our white leaders if we are all being intentional about
hiring people who don’t look or sound like us. And are we intentionally
diversifying our leadership teams with people who are collaborating on
decisions with us so that different perspectives are being heard. I believe an
oppressive practice in itself is to not have a diverse staff to shape our kids’
experiences. As a white woman, I will never know what it’s like to be a black
male, ever. And I think sometimes, no, a lot of times, we teach how we learn,
we teach based on our schema, on our own experiences. We owe our kids
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a diverse learning experience from people who have had both similar and
different experiences than them. It’s not enough to buy the multicultural books
and put them back in the reading corner. You need someone who can engage
in conversation and share experiences, so I think our hiring patterns present an
opportunity in itself.
Gatling: We have lots of different profiles, frameworks, and programs to
guide our work, including the Profiles of a Virginia Graduate, Educator, and
Classroom. What advice would you like to offer to those who may think that
promoting visible equity is ‘one more thing’?
Taylor: This is a great question. While I do believe the field of education, in
general, has a history of promoting trendy topics that fade away over time,
equity is not a trendy topic that will fade away. It’s not one more thing, it is
“the thing.” It’s the main thing. We have to develop an understanding and
awareness of the intersectionality of equity issues. Whether we are talking about
social emotional learning, culturally responsive practices, restorative practices,
becoming an anti-racist, trauma-informed, or poverty-informed educator, we
are talking about taking tangible steps to meet the unique needs of each child.
The frameworks are tools or guides to help us continue to take steps toward
educational equity and educational justice.
Trott: It’s interesting when you hear educators say they are “doing equity.”
My question would be, “So what does that look like?” On a daily basis, in your
everyday work, how is that ingrained in the systems and practices that are part
of your school culture?
Taylor: I wanted to speak on exclusionary disciplinary practices and how they can
be extremely oppressive in terms of access and opportunity, because any time a
student receives a disciplinary referral, that student automatically is denied access
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to instruction when they are removed from the instructional setting. African
American students are three times more likely to receive an exclusionary discipline
practice and three times more likely to receive an office disciplinary referral, so I
think as a school system, we have to do a better job in showing that teachers
have the skills and abilities to manage classes better, to manage behaviors better.
Because if the teacher believes in their heart that the only means that they have to
bring some type of order is to remove a child from the instructional setting, then
that means certain students may be more likely to be denied access to instruction
and this is the data that won’t show up when we analyze academic data at the end
of the year. We won’t analyze how much time was lost due to student removal or
students being sent to the principal’s office or through students being suspended.
So, we have to make sure we are empowering teachers to put forth the best
strategies and the best practices in the class so that we don’t perpetuate some of
the oppression as it relates to discipline.
Khoshaba: JT, I think building off of that, if you’re at a school and you have staff
members that have been there for a while, the demographics of the student
body have changed, but their behaviors have not. Then this is where, sometimes,
what could be oppressive becomes even more oppressive. So the VTSS (Virginia
Tiered Systems of Support) model of incorporating things like PBIS (Positive
Behavior Intervention Supports), focusing on things that can help us enhance
relationships are important. In the end, that’s ultimately what everything comes
down to. If a child knows that you love them and care for them and respect
them, they’ll put their head through a wall for you, but if they feel the opposite, if
they feel you don’t love them, or even worse, then they’ll create some trouble for
you, and we all know in the end it’s the children that are going to lose out, not
us. And this is where we have to grab the bull by the horns and instill purposeful
training, systemic training, not ‘one and done’ in August during pre-school week
and never revisit it. Instead, we need to build in time at monthly faculty meetings
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—or whatever your structured time is to have those courageous conversations—
to look in the mirror and say this is who we are, where we want to be, and then
work backward so we make sure we get where we want to be and not stay in the
spot that we’re currently in.
Taylor: Absolutely. First and foremost, and I think Alaina (Trott) had mentioned
this at another point, just that when we’re talking about visible equity it’s not
one more thing, it is the thing. It is the main thing. The goal is to increase the
achievement of every child so that every child has access and opportunities
to be successful. But to speak to the profiles that are available, such as the
profile of a Virginia Graduate, when you look at the five C’s, they’re outcomes,
they’re results. What we want every child to be able to do is demonstrate critical
thinking skills, creative thinking skills, communication skills, collaboration skills,
as well as citizenship skills. So if we start there, then all of the frameworks that
are being put forth all fit under that end.
So when we talk about the Profile of a Classroom, that’s speaking of how we can
create a classroom where these skills can be fostered or what practices need
to be in the classroom to allow these skills, critical thinking, creative thinking,
so on and so forth to be fostered. Then when you think about the Profile of
an Educator, again, what is the educator’s responsibility? It is to facilitate the
development of these skills. It is to ensure that every child is learning to become
a critical and creative thinker and to ensure that every child is developing skills
that empower and enable them to become collaborators and communicators,
which ultimately leads them, when they transition into the postsecondary
world, to be contributing citizens. And, so when you look at the Profile of the
Educational Leader, it’s really around the same thing. Now leaders have to learn
how to empower staff, how do I empower educators so that they can continue
this work of creating these spaces where skill can be developed. And that also
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leads into social-emotional learning and culturally responsive practices and the
other practices and programs that are being considered something that schools
need to look into.
But you’ll see the central theme in all of these initiatives is the development of
certain skills, mainly critical thinking skills. In social-emotional learning we talk
about self-awareness. If a child is going to become self-aware, they’re going to
need to be able to think critically about who they are. And they’re going to need
critical thinking skills to engage in social awareness and understand how society
works, so on and so forth. And as we’re discussing culturally responsive practices,
Dr. Gloria Ladson Billings lays out the three core tenets, and the third tenet is
something we all should strive for, which is to facilitate a critical pedagogy, to
facilitate a social political critical consciousness so that kids are now, not only
aware of the curriculum, but they’re aware of systemic issues that could be
oppressive to the students. And so now students who live in food deserts may
be able to identify that they live in a food desert, now they can engage in some
project-based learning or they can write a letter in civics class or in government
to a councilman or a congressman to try to address issues that oppress them or
that may hinder them in their own community. So at the end of the day, all of
these profiles are simply guides to help us develop a specific skill so that our kids
have an opportunity, in school and out of school, to be successful.
Khoshaba: I would add to the point of how we look at this as not one more
thing. I love JT’s response as “the thing.” If we focus on the how of what we’re
doing and not the what, this is a systemic initiative that we’re talking about. It’s
not for a particular month. It’s not for a particular phase of school closure. This
is what we do. And if we look at it through an equity lens at everything we do,
making sure that all children have access to all programs, events, classes. And
we ask ourselves the question: can every child access this? Socioeconomic status
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And we ask ourselves the question: can every
child access this? Socioeconomic status
is considered, ethnicity is considered,
abilities are considered.
is considered, ethnicity is considered, abilities are considered. And it’s crucial
and upon school leaders and teachers to provide every roadway for children
to be able to gain the experience of being at school which is like every other
child, every other peer that they have. It’s how you get away from “it’s one more
thing”—it is what we do; it is the process. It is not the final product, it’s the
process and that there is the difference.
Trott: And if I could piggyback on that too. My current role is Director of
Strategic Initiatives. So I like initiatives, I love strategic planning, I like doing
tasks. But when we talk about equity at work, I think it’s more about modeling
a personal belief system that is rooted in equity. It’s about creating space in
your professional learning communities and in your school communities and in
everything that you do, to model vulnerability and give grace to each other as
we are progressing through this work. And, so I think when you’re modeling it in
everything that you do, then it’s not one more thing. It becomes who you are.
Roberts: And I think it’s a pure mindset. And I agree with what Alaina (Trott)
said, I believe it’s on leadership to push for it. Because that right now is a cataract
on our eyes, over the lens by which we’re trying to see equity and it’s up to
leadership to polish that lens, to put the spotlight on areas and barriers to access
and opportunities to stakeholders, both adults and students. And it’s up to the
leadership to be that polisher of the lens, to guide that work. It doesn’t work
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when you have pockets of innovation in the building or pockets of innovation in
the system, it needs to be an ongoing development of a mindset and a lens by
which we view all activities that we do in a school house through. So let’s keep
polishing those lenses and getting rid of those cataracts.
Gatling: Casey, I think that’s a really good session title.
Roberts: Get rid of the cataracts.
Gatling: Author Dena Simmons stated in a recent article in ASCD’s
Education Update (April 2019, Vol 61) “We Can’t Afford Whitewashed
Social- Emotional Learning,” “we can no longer avoid discussing topics
that make us uncomfortable. Our students are inundated with divisive
rhetoric and they are inundated with acts of violence that sometimes
they don’t have the luxury of unseeing.” She says, “social and emotional
learning has tremendous potential to create conditions for youth agency
and civic engagement,” which is what a lot of you were just talking about.
She continues, “we owe it to our students an education that centers on their
lives and explicitly addresses the social political context. This will not only
prepare our students to engage civically and peacefully around differences,
but also become change makers in the leaders that we need.” So any
additional comments on that?
Roberts: When preparing for this panel and just thinking about equity and social
emotional-learning as a whole, as educators we tend to use words to help us
express our emotional and intellectual conceptualization of a lot of these issues
that we’re dealing with that have seeped from the outside world into schools
and they become school issues. We use equity and social-emotional learning.
As educators and reflective practitioners, we’re looking for entry points to build
more meaning around what’s happening, whether it’s in our classrooms, whether
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it’s in our schoolhouse, whether it’s in our division or across the nation.
One practical way is ‘School Retool.’ I took ‘School Retool’ at William and Mary.
As educators we get a lot of snapshots of students and their lives and the impact
to their learning, but when you spend a substantial time walking in the shoes of
many of these students, not just the students who are academically stronger, you
begin to understand the social, economic, and political ramification that some
of these students are living in. ‘School Retool’ kind of gives you those tools. One
particular activity is “shadowing a student.” When I was a high school principal I
did a version of shadowing a student, but I did like an “Undercover Boss” because
I didn’t want people to know who I was. So basically, I shadowed students in all
of the programs that I offered, from special education students to career and
tech students to gifted students. And I learned so much from their perspective
and their experience in education. You know some students play the game.
They’re compliant. And then you have some students that are actually struggling
and hearing their stories. By hearing the stories and experiencing the day-today life of a student from the beginning of school to the end of school gave me
a new perspective on how to set up processes and procedures and practices to
promote social-emotional learning within our organization.
Like I said in the beginning, equity and social-emotional learning is community
work. And you can’t understand the community if you’re not amongst the
people. And a lot of times we like to hide behind “I have all this paperwork
and I have all these emails,” but until you go amongst the people you do
not understand. And it’s almost like a place of privilege. I’m making all these
assumptions and biases based solely on these snapshots like learning walks,
talking to kids in the morning, etc. But are you really infusing yourself within
their lives and taking off the blinders and taking the responsibilities of the day to
day of being a leader? You really begin to appreciate the experience that you’re
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having, because then it starts to inform your own beliefs. It starts to inform your
own values and you start to polish that lens. And then you start to look through
that lens differently at different processes and procedures that are going on and
at how the adults around are interacting with the organization, how the students
are interacting with the organization.
Gatling: Let’s talk about safe environments for conversation. A polarized
society leads to a polarized workplace. Whether we think it’s right or wrong,
our employees and students are talking about topics like race, religion and
politics, and other polarizing topics in the workplace. How can we promote
civility in these conversations?
Trott: We know the book title, Why Are All the Black Kids Sitting Together in the
Cafeteria?. Well, I’d like to question why are all of the faculty members selfsegregating in the faculty meeting? We’re modeling for our kids, whether they’re
in those faculty meetings or not. They see our behaviors. And so when we look
at a polarized workplace we have to then, with intention, build collective efficacy
in our equity work. So we know John Hattie’s (2012) work, right, that collective
efficacy has a strong impact on student achievement, three times the effect
size than most factors. We need to capitalize on that in on our equity work. We
have to be purposeful in building the capacity of others to identify and disrupt
the inequities in our schools. It can’t just be a select group of people. When we
create intentional opportunities for staff to share their experiences, engage in
professional development and stop and reflect, to create space for empathybuilding among our diverse staff populations, those are the opportunities that
will build that. There are two terms and, Veleka (Gatling), I know you’re familiar
with these, the concept of cultural taxation and the pressure for our minority
staff to carry racial issues and cultural competency. As leaders we have to
recognize that is everyone’s responsibility and if people are uncomfortable, we
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have to bring them along. It’s not an option. It’s not an opt-out type of a thing.
And then the other concept is tokenization. And that’s when our minorities are
expected to speak on behalf of all their fellow minorities. That in itself is a call
to action for caucasian leaders to use their privilege to hear from their minority

So I think all of those things combine when you
build community, you build that collective
efficacy to challenge each other in a safe
space and you also grow together.
colleagues, and truly empathize and be able to use their white privilege to speak
on those issues, so that our minority colleagues aren’t always having to do the
work and fear repercussion. So I think all of those things combine when you
build community, you build that collective efficacy to challenge each other in a
safe space and you also grow together.
Taylor: If I could jump in just to piggyback on Alaina a little bit too. The quote
made famous by Peter Drucker, an organizational consultant, says that, “culture
eats strategy for breakfast.” It doesn’t matter what program or initiatives we’re
trying to implement, if we don’t put forth an intentional and concerted effort
at changing the organizational culture then nothing is going to work. So when
we do see these visible relics, they’re indicating that this is a part of the culture
that is in place whether it is students sitting in segregated spaces in the cafeteria
or faculty somewhat segregating themselves during faculty meetings. That’s a
symbol to leaders to say hey, we have to do a better job at creating an inclusive
culture where trust is being established and rapport is being built amongst
our staff. And so, “culture eats strategy for breakfast” starts with the vision
of leadership. Leadership has to craft and communicate a compelling vision
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that speaks to everyone to say ‘hey, we value what you bring to the table, we
desire to affirm you, and we believe in your ability to help us accomplish our
organizational goals and objectives.’ But it starts with creating that compelling
vision so that everyone can feel as if I’m a partner in this work opposed to someone
who is being pulled along. We have to communicate that you stand beside me in
this work regardless of the position or the role that you play in the organization.
You are a partner in equity work. When you communicate that and it is authentic
and people believe in it, then they are more likely to engage in courageous
conversations because there is trust established. If there is no trust, then no one
feels safe, no one is going to get anywhere remotely close to being vulnerable.
Khoshaba: JT (Taylor), when you mention trust and safety, it reminds me of a
quote from Maslow, “we only engage in learning when it’s safe.” So creating a
safe environment, where trust is embedded in there, then we can start having
those real conversations. My admin team and I, this summer, are reading a book,
Kids These Days (Harris, 2017) and it talks about how small people watch big
people to see how to become big people. Kids are watching us, what we say,
what we do and what we don’t say and what we don’t do. If you hear something
that’s insulting to a particular group of people, do you just allow it to be said
without correcting it; if you permit it, you promote it. And the days of turning a
deaf ear to things that are insulting have to be over if we’re going to change the
culture in our schools.
Roberts: And that goes to the Todd Whittaker (2015) quote, “ your culture is
only as good as the worst behavior the leader allows.” The tough question for
leadership is we want to create safe spaces, we want to build that trust, but the
leader, it’s always on the leader to not allow those to sink culture, a small group
to sink the culture because of their resistance. And, you know, “culture eats
strategy for breakfast,” but it’s only as good as what the leader allows, going back
114

vascd.org

VASCD Journal

Vol. 17 2020

CHOIR PRACTICE

to what Kambar just said. So leadership has to have those conversations with
those people that are just totally resistant, won’t go with the game plan, or don’t
have any conviction of what’s going on. The leaders need to handle it. And the
teachers are watching. The teachers are watching how the leadership handles
those different individuals.

To Conclude
As leaders, we all have different entry points into conversations centered
around equity, especially race. It is not enough to read, research and strategize
about how to eliminate the barriers to access and opportunity for Black faculty,
students and staff. In the words of John Lewis, “ If you see something that is
not right, not just, you have a moral obligation to do something about it.” That
“something about it” should mean being more self-aware, socially aware and
responsible in decision making.
Join the panel for Leadership Matters: Time for Choir Practice 2.0, as they
discuss how to operationalize being more responsible in decision making,
as outlined in the CASEL (Collaboration for Academic, Social and Emotional
Learning) Framework during the Annual VASCD Conference in November.
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Psychological First Aid: Five Principles to Support
Mental Well-Being at School
This pandemic is affecting everyone, and as fear, sickness, and confrontation
spread so does traumatic stress. Addressing the psychological needs of
students and staff is crucial as we embark on a new school year in the midst of
a natural disaster. Research on prolonged traumatic stress shows that if not
addressed it has the potential to leave students and staff with impaired ability
to learn and react, heightened anxiety, and lifelong health problems. The good
news is that, by using research-based practices from Psychological First Aid,
educators have the ability to change the weighted impact of traumatic stress. By
creating a marginal shift to incorporate small mental health practices in daily
interactions, we can help the people we serve to move past a feeling of surviving
to thriving. This article provides educators with practical and immediately
applicable tools to support student and staff mental wellness in school.
Cathleen Beachboard
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tools to promote mental wellness, intrinsic motivation, and
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Most schools prepare for potential disasters. We run drills and create intricate
plans to address problems should they arise. Tornado? Go to the basement or
find a place without windows. Fire? Go to a safe exit and use fire extinguishers.
Earthquake? Avoid loose objects, and duck and cover. In the midst of a disaster,
we plan for the physical safety needs of those we serve, but often forget to
address one key element psychological needs. During a disaster, traumatic
stress can hinder a person’s ability to think, learn, and has the potential to cause
long-term health damage if not addressed (Bremner, 2006). For example, think
of a skydiver whose parachute fails. He has a backup parachute and a practiced
plan. However, in order to use the plan, he has to remain calm enough to act
and implement it. Traumatic stress from a disaster can prevent a person from
thinking clearly to use tools and strategies that might help them.
COVID-19 is a natural disaster. This pandemic is affecting everyone. For most of
us, it has overturned our entire lives. Families are experiencing loss of income
and jobs, quarantine is causing social isolation, some are going hungry, and
people are still getting sick and dying. Schools are working up plans to ensure
the physical safety of people during this disaster, but it’s imperative they also
develop plans and procedures to address traumatic stress that results from a
disaster. Unlike a tornado, fire, or earthquake this disaster is going to be long
lasting with a vaccine still some time away. Schools will need sustainable plans to
address traumatic stress that results from this disaster. By placing psychological
needs at the forefront of our planning, we can ensure the people we serve have
the ability to think clearly, process higher-level reasoning, and most importantly,
learn (Shanker, 2013).
Fortunately, a model exists from which schools can borrow to help people
cope and remain resilient while dealing with disaster-related traumatic stress:
Psychological First Aid. Psychological First Aid (PFA) is an evidence-informed
118

vascd.org

VASCD Journal

Vol. 17 2020

PSYCHOLOGICAL FIRST AID

modular approach that disaster relief workers use to help children, adolescents,
adults, and families in the wake of a disaster (Vernberg et al., 2008). The goal
of Psychological First Aid is to help a person identify and cope with their most

“simply talking about our problems and sharing our
negative emotions with someone we trust can be
profoundly healing—reducing stress, strengthening
our immune system, and reducing physical and
emotional distress”
- Pennebaker, Kiecolt-Glaser, and Glaser (1988)

pressing needs. Like traditional First Aid, PFA is a short-term approach to help
stabilize a person. It is not a substitute for traditional mental health treatment.
With that being said, there are five key elements from PFA schools can adapt to
mitigate traumatic stress and build resilience.

Create a Sense of Safety
The first principle of Psychological First Aid is to assess a person’s needs and
build a sense of safety. Disasters can cause rapid changes, and problems can
arise in the blink of an eye. That’s why it’s critical that school leaders check in on
staff and teachers, who in turn check in on students. A person’s sense of safety
depends on making sure that they don’t have unmet physical needs or outside
stressors that might overwhelm them. A check-in provides an opportunity for a
person to communicate their needs. According to a study done by Pennebaker,
Kiecolt-Glaser, and Glaser (1988), “simply talking about our problems and sharing
our negative emotions with someone we trust can be profoundly healing—
reducing stress, strengthening our immune system, and reducing physical and
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emotional distress” (p. 239). School leaders and teachers can create spaces—
even remotely—where every person can check-in.
Consider creating a check-in using a Google Form that asks first about a positive
part of a person’s day. Then inquire specifically about the person’s mental
state. Using multiple-choice answers can help a person feel less intimidated to
complete the check-in. Offer choices such as “I’m great,” “I’m OK,” “I’m struggling,”
or “I’m having a hard time and would like a check-in.” For younger students,
consider using happy/sad faces that show varying degrees of emotion from
happy to upset. With my eighth-grade Language Arts students I also use an
open-ended question to ask if there are particular needs that can be addressed.
Feel free to copy and use this example I utilize in my classroom.
The most important part of the check-in is quickly scrolling through for staff
or students who need support or are in a dark place. It’s imperative that school
leaders and teachers address people in distress right away. The quicker we mitigate
traumatic stress from those under our care, the quicker they can go back to a state
of regulation and use higher-level reasoning. Those under extreme traumatic stress
cannot work as effectively. For the students, it will interrupt their ability to learn
and for staff, it will hinder them from working effectively. Providing a safety net of
communication promotes a positive, caring school environment and ensures that
people have support as they work and learn.

Build a Sense of Calm
Working in the midst of a disaster is going to cause more anxiety than usual
for those we serve. That’s why building a sense of calm is the next step in
Psychological First Aid. With the uncertainty of what will happen next, it’s vital
that staff and students have tools to cope with anxiety. Our feelings and stress
are not always accurate, but like pain, they are warning systems that won’t just
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go away if ignored. It’s important schools teach grounding as a tool students and
staff can use to remain calm.
Grounding is a practice that can help a person in distress pull away from
flashbacks, negative self-talk, bad memories, and difficult emotions. Grounding
allows the brain to refocus on the present moment and provides the brain an
opportunity to shift from the fight-flight sympathetic nervous system (SNS) to
the relaxed learning brain or parasympathetic system (PNS) (Chevalier & Sinatra,
2011). Grounding can help those with trauma, anxiety, and PTSD. One of the
easiest grounding techniques to teach and use is the 5-4-3-2-1 strategy which is
a cornerstone practice in Cognitive Behavioral Therapy. It utilizes a person’s five
senses and deep breathing. This calming technique can help a person lessen
anxiety to get through a tough or stressful situation.

The 5-4-3-2-1 technique is a simple tool that’s easy to remember and use to
lessen anxiety. Schools can highlight numerous physical and mental grounding
techniques for students and staff. On the follwing page is a graphic I created
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listing various grounding
techniques from therapistaid.com
that schools can teach as a tool
that students and staff can use to
reduce anxiety and remain calm.

Help People Regain Control
and Efficacy
The third principle of
Psychological First Aid is helping
people regain control and efficacy.
A self-care plan is an intervention
that can give a person a sense of
control and prevent them from
being consumed by an emotional
reaction. A self-care plan is also
a preventative measure that
builds in protective factors to
help someone keep calm and
regulated continuously. As a
person develops a self-care plan,
they also develop ownership
and control. Having a self-care
plan takes the guesswork out of
what to do and where to turn in
a moment of crisis. This allows a
person to respond rather than
react to the situation at hand.
(Skovholt & Trotter-Mathison,
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2011) In addition, it provides the teacher and school leaders with insight into
strategies, activities, and tools they can use to help promote mental well-being
for the people they serve.
To get a copy of the
self-care plan from
the video right click
here and copy and
paste the url in a
new tab to continue
reading the Journal.

Create Social Connection
The fourth principle of Psychological First Aid is creating social connections. In the
midst of a disaster, people can come to feel isolated and alone. Mobilizing social
support is important to help a person feel a sense of belonging. Disasters can
cause people to feel isolated and alone. That’s why purposeful social connection
is imperative for a person’s well-being (Seppala, 2017). One of the simplest ways
to incorporate social connection is to provide opportunities for people to come
together and create accountability partners for mental well-being.
Schools can plan virtual get-togethers for staff and students such as a digital
book club, Zoom lunch chats, or digital dances. It’s important that staff
and students have opportunities to deepen social connections and build
supportive relationships. For example, at my school, the social committee
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purposely had digital social events for staff to connect to enjoy each other’s
company. For students, I would schedule fun weekly debates and a weekly
laugh at lunchtime. Students could come and intermingle with their peers for
the debate or show up and share something that made them laugh or brought
them joy. It helped create a positive class culture and allowed them a safe
space to get to know their peers.

Accountability partners have only two concerns:
spreading joy through random acts of kindness and
daily monitoring of their partner’s mood.

One of the simplest things we can do to provide social connection is create
mental health accountability partners. Accountability partners have only two
concerns: spreading joy through random acts of kindness and daily monitoring
of their partner’s mood. Their job is just to help bring random bits of positivity
to a person through notes, a kind word, or deed. They also should seek help
from someone should their partner appear in distress. I let students choose
accountability partners and staff members could do the same. By doing this one
small thing, we are ensuring every person in the school has someone watching
their back, providing a safety net of social support and protection.

Strengthen Hope
Disasters can cause a looming sense of despair. That’s why the last component
to Psychological First Aid is strengthening hope. While situations that arise
during a disaster may seem grim, it’s important to look for the good in our daily
lives (Tanvi & Agius, 2017). Encouraging people to list one good thing or person
they are thankful for helps shift perspective and strengthens hope. Sometimes
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we get so overwhelmed in the darkness of a moment we forget to look for the
light. Encourage students and staff to end class with gratitude and thanks to
reflect on the hopeful moments in a day. Students and staff could also make
gratitude boards with pictures of things they are thankful for or goals they want
to accomplish. It helps orient a person to look at what they have to be grateful
for in the current moment and in their future.
Using the principles from Psychological Firsts Aid won’t end the pandemic, but it can
help our schools build and maintain hope. This is important because hope gives us
the strength and courage to keep going no matter the circumstances. As Desmond
TuTu once said, “Hope is being able to see that there is light despite of the darkness.”
Author’s note- Anyone can receive training in Psychological First Aid. The
National Child Traumatic Stress Network’s offers a free certificate course
through their Learning Center for anyone interested in being trained. I highly
recommend that every educator opt to be certified.
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Call for Submissions

The next issue of the VASCD Journal, our online
publication, will be published in the fall of 2021.

Typically, the annual VASCD Journal highlights innovative classroom and school practices.
The past year, however, the theme of “innovation” has taken on new meaning. To recognize,
celebrate, and showcase the successful policies and practices that have helped students
thrive in this current reality, the VASCD Journal seeks articles detailing successful
implementations across remote, blended, or face-to-face settings. Submissions could
highlight the work of individual educators, schools, or districts across all subject areas.
Most importantly, what COVID-related lessons are “sticking” because they have improved
practices and outcomes for students, including evidence of these successes.
Practices can include instructional approaches, assessment strategies, curricular decisions,
or professional development offerings, to name a few.
For example, authors might consider focusing on any of the following:
• Adjustments or modifications to existing curriculum to prioritize what is taught
• Innovative instructional approaches with or without the use of technology
• Assessment strategies that…
…provide consistent, ongoing feedback to students;
…are passion-driven or personalized;
…promote opportunities for deeper learning; and/or,
…replace or augment traditional grading practices.
• Strategies to support the social-emotional needs of students (or teachers)
• Wrap-around supports for students and families
• Professional development that capitalizes on the flexibility of a remote learning environment
We publish content from a variety of perspectives and topics, so please reach out if
you have an idea you’d like to run by us! We are excited to hear from you! Because the
VASCD Journal is published in an online format, authors are encouraged to include videos,
hyperlinks, podcasts, audio or animations to enhance their articles.

Manuscripts are due August 2, 2021. All items should be emailed to VASCD
Journal via Eric Carbaugh, Editor carbauem@jmu.edu
Manuscripts should, as closely as possible, follow format and reference guidelines outlined in the
Publication Manual of the American Psychology Association (APA). Include your professional title(s),
workplace(s), email address(es), and a one to three sentence summary. If accepted, we will request
author photos and brief biographies to be submitted.
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A Case Study in Growing the Health Workforce
Pipeline in Virginia
The success of Career and Technical Education (CTE) programs and their ability
to produce skilled, workforce ready graduates is substantially enhanced by
community partnerships. This article describes the technical education and
training program model funded by the Claude Moore Charitable Foundation
(CMCF) to increase the health workforce pipeline in Virginia. The CM CTE
partnership model leverages the assets and resources of health care providers
and public schools to establish effective health science training and education
programs in secondary and post-secondary institutions, and established
communities of practice among health related CTE programs to enhance
academic program effectiveness.
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Employers need enough workers with the right skills to perform competently
in technical jobs (Cappelli, 2015). A 2011 report recommended that school
reforms include multiple school-to-career pathways that track students into
both college and non-college options to address workforce needs (Symonds et
al., 2011). Career and Technical Education (CTE) offers career-focused programs
that aim to prepare young people with industry certified technical skills to
meet current, emerging, and projected labor market needs (Virginia Career
& Technical Education, n.d.). The success of CTE programs is dependent on
community partnerships.
“Collective impact organizations,” a common term for partnerships, require
participation from independent organizations (e.g., schools, employers,
philantrophic organizations) to improve issues for a range of beneficiaries
(Ferguson & Lamback, 2014). Though each partner organization has its own
goal, each commits to providing resources needed to improve outcomes for
the collective group or other beneficiaries (Moreno, 2005). Findings show
that partnerships between school districts and colleges can substantially
increase graduation and enrollment rates at the high school and college levels
(Domina & Ruzek, 2012). Moreover, research on school reform policies indicates
that programs such as CTE should prioritize partnerships with employers to
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help them optimize on-the-job training and mentoring (Scott et al., 2020).
Partnerships between higher education institutions, community organizations,

Partnerships between higher education institutions,
community organizations, and local employers
can afford students the opportunity to acquire
professional credentials, secure jobs after
graduation, and gain financial independence.
and local employers can afford students the opportunity to acquire professional
credentials, secure jobs after graduation, and gain financial independence.
This article describes the work being done by the Claude Moore Charitable
Foundation and its partners to stimulate growth in the health workforce pipeline
in Virginia by building community partnerships, expanding delivery of health
science training and education programs in secondary and post-secondary
institutions, and developing a community of practice to provide resources to
educators and students.
The health workforce supply in Virginia is not keeping up with the growing
demand for health services. The growing demand is attributed to aging baby
boomers, the diabetes and obesity epidemics, an increase in health insurance
coverage, and a growing population (Bodenheimer & Smith, 2013; Gamm et al.,
2003). In 2010, Virginians aged 65 and older made up 10% of the population.
By 2030 they will make up more than 20% of the population (Sen, 2017). As
Americans age, they suffer from more chronic illnesses and use more healthcare
services than younger people (Committee on the Future Health Care Workforce
for Older Americans et al., 2008; Fact Sheet: The Struggle to Build a Strong
Workforce at Health Centers, 2009). Today, an estimated 2.2 million Virginians live
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with at least one chronic disease with treatment costs that account for $24.6
billion of the Commonwealth’s budget each year (Centers for Disease Control
and Prevention, n.d.). An increase in health insurance also drives up use of health
services. As a result of the Patient Protection and Affordable Care Act (ACA) the
uninsured rate for people under age 65 fell from 14.4% to 10.3% from 2010-2016
(Garrett & Gangopadhyaya, 2016; Skopec & Aarons, 2018). After Medicaid was
expanded in 2019, another 441,087 people gained health insurance coverage
(Virginia Department of Medical Assistance Services, 2020). Also driving up
demand for health services is the overall growth (6.7%) in Virginia’s population
over the last 10 years (Lombard, 2020). The majority (95%) of the growth was
in Hampton Roads, Northern Virginia, and Richmond (Lombard, 2020). The
populations in Winchester, Richmond, Charlottesville and Harrisonburg metro
areas, and Montgomery County grew faster than Virginia overall during the same
period (Lombard, 2020).

Unfortunately, only three percent of high school career
and technical education courses in Virginia are in the
health sciences, even though this field represented
nearly 20 percent of all job openings in 2013.
Already, approximately 1.6 million Virginians live in primary care shortage areas,
1.3 million in dental care shortage areas, and 2.2 million in mental healthcare
shortage areas. Between 34% and 57% of health care needs go unmet in
these specialty areas (Kaiser Family Foundation, 2019). The shortage areas
are concentrated in Southwestern, Western, South Central, Bay Consortium,
Hampton Roads and Crater Area local workforce development areas. Timely
access to personal health services is needed to achieve the best possible health
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outcomes (Millman, 1993) and avoid hospitalizations for conditions that could
be treated preventatively (Gamm et al., 2003). In order to achieve timely access,
an adequate health workforce is needed. Unfortunately, only three percent of
high school career and technical education courses in Virginia are in the health
sciences, even though this field represented nearly 20 percent of all job openings
in 2013 (Virginia’s Workforce Development Programs, n.d.).

...two-thirds of young Americans in the age group of 25-29
are without a college degree and lack the necessary skills
or qualifications needed to enter the job market.

The healthcare and social assistance industry in Virginia is projected to require an
additional 121,556 jobs, a 19% change from 2018 to 2028 (Virginia Employment
Commission, 2018). This is the largest growth industry in the Commonwealth,
followed by professional, scientific, and technical services (Projected to 2026:
Virginia Job Outlook, 2017). The current health workforce pipeline is expected
to fall short of future demands. Several factors contribute to the problem. The
existing health workforce is aging and retiring at a faster pace than new workers
are entering the field (Burrows et al., 2012; Dickson, 2015). A 2012 Pew Research
Center analysis of Census data reveals that two-thirds of young Americans in the
age group of 25-29 are without a college degree and lack the necessary skills or
qualifications needed to enter the job market (Nash-Hoff, 2013). Additionally, the
distribution of workers tends to be concentrated in metropolitan areas and in the
vicinity of where workers are trained and educated. This leaves the vast majority
of rural counties with significant shortages of healthcare workers and services
(Burrows et al., 2012). This is especially problematic for the approximately one
million people (i.e., approximately 20% of the population) who live in Virginia’s
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rural areas (Nelson, 2019). The urgency to develop a health workforce pipeline
is evident from the growing demand for health services and the anticipated
demand for a workforce capable of delivering those services.
There are federal, state, and local initiatives aimed at developing the knowledge
and skills of secondary and postsecondary students to meet future workforce
needs. At the federal level, the Strengthening Career and Technical Education
for the 21st Century Act (Perkins V) is the federal legislation that funds career
and technical education programs to states and local education agencies
(115th Congress, 2018). In Virginia, Governor Ralph Northam introduced “Get
a Skill, Get a Job, Give Back (G3)” in December 2019. This is an initiative that
makes community college free for low- and middle-income students who
seek employment in high-demand sectors, such as healthcare (Bokhari, 2019).
Another initiative is sponsored by the Virginia-based not-for-profit Claude Moore
Charitable Foundation. The remainder of the article discusses how this initative
began and offers a few lessons for communities considering options to address
the eminent shortage of health workers.

Origin of the Claude Moore Scholars Program
In 2007, J. Hamilton Lambert, Executive Director of the Claude Moore Charitable
Foundation, J. Knox Singleton, the former Chief Executive Officer of Inova Health
System and Dr. Edgar B. Hatrick III, the former Superintendent of Loudoun County
Public Schools met to discuss how their organizations could partner to satisfy the
future demand for nurses and medical technicians needed by the health system in
Northern Virginia. On a restaurant napkin, the plan was sketched out and became
what is known today as the Claude Moore Scholars program.
The principle objective of the plan was to expose high school students through
training program practica, to employment opportunities in various health and
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medical education fields. At the time, the existing and future demand was
exceeding the supply of health care professionals such as nurses and allied
health technicians. The Scholars program was envisioned as new source of
supply for individuals who would be qualified to be employed in jobs earning a
living wage and of course help meet the need for entry level health professional
and technical workers in hospitals, pharmacies and community based health
health organizatons. Then and now, the health workforce supply has lagged
behind the demand for such individuals. In addition, it was envisioned that
the success of Career and Technical Education programs and their ability to
produce skilled, workforce ready graduates could be substantially enhanced by
community partnerships.
This article describes the technical education and training program model
funded by the Claude Moore Charitable Foundation (CMCF) to increase the
health workforce pipeline in Virginia (the Claude Moore Scholars Program). The
CM Scholars partnership model (see Figure 1) leverages the assets and resources
of health care providers and public schools to establish effective health science
Figure 1. A model for community partnership to grow the health workforce
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training and education programs in secondary and post-secondary institutions,
and established communities of practice among health related CTE programs to
enhance academic program effectiveness. For the plan to succeed, each of the
parties took on very specific yet complimentary responsibilities. The Foundation
developed the program, provided the funding, and provided the marketing
needed to spread the word about this opportunity to students. The school
district developed the needed courses and pathways for students, recruited the
students, and established an opportunity for students to receive dual enrollment
credits with the local community college. The health system placed students at
one of their hospitals for clinical experiences, provided mentoring and career
counseling, and provided career development and training. The Scholars
program provided grants to promote similar community-led efforts aimed at
expanding workforce training and encouraging students to pursue careers
in high demand, entry-level healthcare careers. Today, the Scholars program
includes 23 school districts, five higher education organizations (i.e., community
college and university), and numerous employers that have developed
community and regional partnerships to grow the workforce supply in Virginia.

Building Community Partnerships
Alignment between educational programs and employers’ needs is necessary
to ensure students are able to transition from the classroom to the workforce.
Partnerships between secondary school systems, post-secondary institutions,
and health services organizations are the foundational structure to ensure this
alignment. There are three structure/relationship models associated with the
Scholars program that offer examples of how communities around Virginia are
partnering to build the health workforce pipeline.
The first model is a public-school system-led community partnership.
Loudoun County, Fairfax County, Winchester City, and Fauquier County public
136

vascd.org

VASCD Journal

Vol. 17 2020

HEALTH WORKFORCE PIPELINE

schools operate using this approach. These public-school districts provide
the leadership and coordinating functions for other organizations in the
community. This includes evaluating local and regional workforce requirements
and identifying resources needed to start new or improve, expand, or maintain
existing career and technical education programs in health sciences.
The second model of community partnership is community college led.
Virginia Western Community College and Lord Fairfax Community College operate
using this structure. In this case, the community college provides the leadership
and coordinating function between multiple county and/or independent city
public-school systems. The public-school systems evaluate the local and regional
workforce requirements and identify resources needed to deliver programs in
health sciences. The collaboration forged between schools associated with Virginia
Western has led to development of career pathways training to replace standalone courses that did not provide students with the opportunity to complete
occupational training and enter the workforce after high school.
The third and emerging model, is an employer-led model. This model
includes the prominent role of an employer, Bon Secours Health System, to
provide leadership and coordinating functions in the Greater Richmond Area.
Under this model, Bon Secours is partnered with Chesterfield County Public
School Division and John Tyler Community College to implement programs for
medical administration, nursing, and pharmacy technicians. The U.S. Chamber
of Commerce recommends this demand-driven model and offers strategies that
employers may consider to be more effective end-customers of education and
workforce partnerships (Tyszko et al., n.d.). The Northern Virginia Technology
Council adopted this approach “to accelerate innovation and meet the current
and future needs of the region’s technology ecosystem” (Mission Statement &
Strategic Plan, n.d.).
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The commonality in these models is the way in which the members of the
partnering communities work together to identify the health occupations
required by local health services organizations and then work together to
resource and implement programs to train and educate the future workforce.

Planning to establish new health science programs or
improve or expand existing programs should be
done with the community in mind...

Expanding the Health Workforce Pipeline
Planning to establish new health science programs or improve or expand
existing programs should be done with the community in mind, specifically,
with the employers that provide health services to people in the community
(Health Education, Advocacy and Community Mobilisation, n.d.). The Scholars
program encourages a collaborative partnership to identify community needs
as described in the previous section. Current Scholars grant recipients use of a
variety of tools to identify employer needs in the surrounding area. For example,
Fairfax County Public Schools (FCPS) uses labor market analysis provided by
Northern Virginia Community College (NVCC) to help them strategically select
and develop career and technical education programs. NVCC provides labor
market analysis on a quarterly basis and identifies the highest occupations
advertised, top companies hiring in the region, and top skills and certifications
identified in job postings. Winchester City Public School System identifies local
workforce needs through its longstanding partnership with Valley Health,
the local healthcare system consisting of hospitals, urgent care centers, and
physician practices. Other school systems use labor market data available
through services such as JobsEQ.
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School systems must also identify and attract students to the health occupations
needed to meet the local or regional community needs. This begins with
providing early exposure to health professional careers by industry experts
and providing career planning resources to students. Lord Fairfax Community
College Career Pathways Consortium offers an event, called Worlds of Work,
that provides hands-on experiences for seventh graders to explore possible
careers. School systems also use formal career planning tools to help students
discover and prepare for career paths of interest to them after high school.
Students in Fairfax County Public Schools use the Naviance College, Career and
Life Readiness Assessment to discover career interests and prepare for a career
after high school. Students with interests in health occupations are matched to
programs in health sciences.
Finally, specific planning for program implementation of health sciences training
is needed. Providing health sciences programs requires specialized clinical lab
space, industry qualified professionals with teaching credentials, and clinical
sites for experiential learning. The resources needed for schools to renovate or
construct space that includes the appropriate equipment for clinical training is
often limited in public schools. Finding industry qualified professionals who have
teaching credentials and are willing to accept lower salaries is not easy either.
Partnerships with non-profit and other community organizations are necessary
to address the challenges that may otherwise mean that much-needed
programs to expand the health workforce pipeline may be stifled.
In the early development of health sciences programs in Loudoun County
Public Schools, the Scholars program provided the resources to rent space to
house the health sciences programs. Petersburg City Public Schools is currently
finishing out the planning year to establish the first health science program for
their only high school. Resources from the Scholars program made renovation
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of an existing building to house a health sciences center for the Petersburg
community a reality.
Qualified teachers to instruct health sciences programs are considered those
who hold industry credentials (e.g., registered nurse) and meet the Virginia
Department of Education (VDOE) requirements. Hiring teachers was identified
as the biggest challenge to establishing health sciences career and technical
education programs. Participating schools in the Scholars program have relied
on grants from the program and partnering community colleges and health
systems to identify people with industry credentials, cover fees for industry
qualified individuals to get teaching certifications, and cover salary costs.
Establishing resources to support students in the health sciences programs can
significantly influence student outcomes. Students can face financial costs that
arise for transportation, dual enrollment, and testing fees. This is problematic
for students in some school districts. Programs aligned with Virginia Western
report tuition expenses for dual enrollment credits as a major barrier for lowincome students. These students, who are not eligible for federal financial aid
while in high school, would not have the opportunity to receive college credits.
Community leaders are working with state representatives to develop a solution
to ensure students in need are able to take advantage of the dual-enrollment
and expedite completion of post-secondary education in health sciences.
This article has only captured a few lessons learned from the experience of the
Scholars program as it has evolved over the last 13 years. To create a community
in which more can be shared, the Foundation is working with George Mason
University and the Northern Virginia Area Health Education Center to develop a
virtual community of practice that will connect secondary and post-secondary
institutions and health system partners. The community of practice will allow
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member organizations to share and foster evidence-based practices, facilitate
online conferences to develop skills, and provide a peer-to-peer network. The
community will provide a place of learning for members to freely exchange
ideas, ask questions, and express opinions they may have on the specific topic
(Wenger-Trayner & Wenger-Trayner, 2015). Resources can be shared to easily
disseminate knowledge and information by using central content management
systems as well as learning management systems. Building on the important
work that has been started in many communities across the Commonwealth is
important for meeting the future health needs for Virginians.
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2020 - 2021 VASCD ADVOCACY PRIORITIES
VASCD’s Advocacy Committee provides leadership for policy and influence efforts in
Virginia and the nation. Our advocacy work is both proactive and responsive, and is
carefully aligned with VASCD’s mission and goals. The Committee promotes policies
that are student-centered, address the needs of the whole child, and support excellence
in teaching, learning and leadership. Our priorities include:

Priority: Returning to Better
Maintaining Schools’ Capacity to Meet Student Needs
Rationale: The consequences of the COVID-19 pandemic are severe and far
reaching. Regardless of how successfully remote learning options have been
implemented, students have suffered learning losses, gaps in their social- emotional
development, and negative impacts on their mental health. When schools resume
normal operations, they must be ready to address these needs; yet, there are many
instances of new teachers changing career paths and more experienced teachers
accelerating their timelines to retirement, thereby exacerbating Virginia’s teacher
shortage. Non-instructional staff, including those who provide support to families,
are in danger of being furloughed when support services are most needed.
• Adequate funding should be provided to maintain school staffing at 2019- 20 levels.
• Maximum flexibility should be provided to school divisions regarding their
deployment of staff.
• Required SOL tests should be reduced to align with federal requirements in order
to help schools focus on and address individual students’ learning gaps as well as
their social and emotional needs.
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Priority: Modernizing Virginia’s Assessment Systems
Providing Adequate Accountability Data While
Supporting Today’s Student Learning Goals
Rationale: Virginia’s Profile of a Graduate raises expectations for student learning
by requiring demonstration of both academic knowledge and a broader range of
skills necessary for success in the workplace and community (Virginia’s Five Cs). In
order to measure these objectives, multiple types of assessments are essential.
• Virginia’s assessment system should be revised to include a balance of
achievement, performance, and growth measures over the course of students’
K-12 experience, reflecting an emphasis on future-ready skills.
• The statewide assessment system should yield adequate data for accountability
purposes without supplanting excessive instructional time.
• While maintaining validity and reliability, the system should be
modernized to incorporate methodologies such as on-demand testing and
interdisciplinary assessments.
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Priority: Personalizing Learning for Students and Educators
Creating Flexible, Competency-Based Learning Pathways
Rationale: An emphasis on the Five C’s is placing increased emphasis on actual
demonstration of learning in real-world contexts. At the same time, schooling
during the COVID-19 pandemic has provided valuable insights which should
provide the foundation for future efforts to personalize learning for students.
Teachers as well as students learn best using models that are immediately relevant to
their jobs, focused on developing proficiency in the skills that matter most.
• Where blended or remote learning models can expand choices and opportunities
for students, attendance policies and other rules grounded in fully in-person
learning should be waived.
• Opportunities should be found to explore recertification options that are
competency-based rather than relying on points and hours of seat time in
courses and conferences.
• Micro-credentialing is one model that can be designed to offer teachers choices
in the ways they learn and to assess the transfer of that learning into their
actual practice.

Our Advocacy Committee welcomes questions and interest from VASCD members
who would like detailed information or are interested in becoming involved. For
information, contact Laurie McCullough at vascded@gmail.com.
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Virtual Math Mentorships: An Innovative Alternative
Approach to Field Placements
This article discusses a collaborative effort between an elementary school
principal and School of Education professor to design a virtual math mentorship.
The eight-week intervention is designed to provide support to assist students
with students’ academic, social, and emotional success at a rural Title I school.
Teacher candidates will utilize free platforms like Seesaw and Google Meets to
build relationships and support students during remote learning.

Jennie Carr
Jennie M. Carr is an Associate Professor of Education and
Elementary Education Program Coordinator at Bridgewater
College. She earned her Ph.D from NorthCentral University, M.Ed
from Eastern Mennonite University, and B.S. from Bridgewater
College. Dr. Carr believes education is the gateway to all
professions. Dedicated to the field of education for 15 years, she
strives to develop strong relationships and find value in all those
she meets. Dr. Carr is an active scholar publishing works in virtual
mentorship, instructional technology, mathematics achievement, caring relationships,
and classroom climate. jcarr@bridgewater.edu

Tammy T. May
Tammy May is the principal of Lacey Spring Elementary School
and working towards her Ed.D. at Liberty University. Mrs. May
recognizes the overwhelming importance of building relationships
with all stakeholders of her school. Having worked with
Rockingham County Public Schools for over 27 years, Tammy is
constantly on the lookout for innovative ways to motivate and
encourage students and future teachers in their educational
endeavors. tmay@rockingham.k12.va.us
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The Virtual Mentorship Project
As an elementary school leader, Mrs. Tammy May gauged the pulse of the Lacey
Spring Elementary school climate with all stakeholders: students, parents,
teachers, and the local community. Upon arrival at her current school as the
new principal, she discovered that math achievement and motivation were on
the decline. Not only did students specify a lack of enjoyment for math, but the
teachers also indicated that students performed poorly in math.
Knowing that her role as a leader would
require an instructional focus, she
relied on the division’s resources for
assistance. She reached out to the math
coordinator and literally said, “Can you
help me?” Immediately, they referred May
to Dr. Jennie Carr, Associate Professor
of Education at Bridgewater College, to
help provide mathematics instructional
leadership.
Within one hour of their initial meeting,
May began to feel at ease with Carr, an
educator who was as passionate about
Figure 1. Image of Dr. Jennie Carr and
Mrs. Tammy May

helping students with math as she was.
In 2019, the dynamic duo initiated needs

assessments; reviewing the needs of the elementary students, teachers, as well
as the Bridgewater College teacher candidates. As a new principal at Lacey
Spring Elementary School, Mrs. May and her staff identified the need for math
remediation specifically for at-risk students based on state testing data. Many
teachers at Lacey Spring also reported students’ lack of interest and motivation
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toward learning. At Bridgewater College, Dr. Carr wanted to provide an authentic
teaching and learning opportunity for the capstone project in an elementary
math methods course.
The above assessment and analysis led to a highly successful virtual hybrid math
mentorship program between the Bridgewater College teacher elementary
education program and Lacey Spring Elementary School in 2019-2020. Due to
the pivot to remote learning across the commonwealth of Virginia, Carr and May
knew they needed to also make adjustments to the mentorship for the 20202021 academic year.

Mentorships and Educator Preparation Field Experiences
High quality mentoring relationships can demonstrate positive improvements
in academic performance, attendance, feelings of self-confidence, resilience,
perceived social acceptance, and relationships with others (Coller & Kuo, 2014;
Masters & Kreeger, 2017). A successful mentorship program requires detailed
planning, clear expectations, intentional effort, and careful monitoring (Coller &
Kuo, 2014). Giving students an enriching and enjoyable real world, face-to-face,
screen-to-screen experience with positive adult role models is an effective way
to boost morale and motivation.

With the pivot to remote learning as a result of COVID-19related closures, combined with school divisions nationwide
forced to tighten their policies on school visitors like field
placements, practicums, and student teachers, now is
the perfect time for education preparation programs to
reexamine field experiences.
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Educator preparation plays a significant role in developing quality teachers.
Teacher candidates consistently report field components as the most influential
in their preparation (Hollins & Guzman, 2005). Preparing teaching candidates has
always been rooted in the connection between theory and practice. Schools of
education must seek authentic field experiences for teacher candidates where
they
can interact
with master
teachers,
andlearning
be exposed
to the
unprecedented
educational
landscape.
With the students,
pivot to remote
as a result
of current
COVID-19-related educational
closures, combined
with school
divisions
nationwide
forced
to tightenastheir
unprecedented
landscape.
With
the pivot
to remote
learning
a
policies on school visitors like field placements, practicums, and student teachers, now is the
perfect time for education preparation programs to reexamine field experiences (Schaffer &
forced
to tighten their policies on school visitors like field placements,
Welsh, 2014).

result of COVID-19-related closures, combined with school divisions nationwide
practicums, and student teachers, now is the perfect time for education

The Virtual Mentorship
preparation
programs to reexamine field experiences (Schaffer & Welsh, 2014).
The 2020-2021
was designed as a mutually beneficial 100% virtual math mentorship
The
Virtualmentorship
Mentorship
partnership between Bridgewater College elementary education teacher candidates enrolled in a
math methods course and elementary students from Lacey Spring Elementary School within the
math
mentorship
partnership
between Bridgewater College elementary
Rockingham
County Public
School District.

The 2020-2021 mentorship was designed as a mutually beneficial 100% virtual
education teacher candidates enrolled in a math methods course and
Table 1. Key components of the 100% virtual math mentorship
Table 1. Key components of the 100% virtual math mentorship

Participants

Mentors: Teacher candidates enrolled in elementary math methods
course
Mentees: Third grade students from Lacey Spring Elementary School
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Initial Meeting

Teacher candidates and mentee teams meet virtually and enjoy a
snack.

Virtual PenPals

Teacher candidate mentors and mentees interact through Seesaw
activities five times throughout the semester.

Small Group
Meetings

Teacher candidate mentors meet virtually with mentees two times
throughout the semester using Google Meets

Differentiated Math
Lesson

Teacher candidate develops an interest-based differentiated math
lesson for mentee team through Google Meets

Good-bye

Teacher candidate mentors create good-bye videos for mentees.
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elementary students from Lacey Spring Elementary School within the
Rockingham County Public School District.
As the 2020-21 school year unfolds remotely, purposeful planning and clear
expectations will be required along with technology support and monitoring
in order to achieve our desired results. A shared commitment to innovative
and reflective practice are necessary components of successful mentorship
experience (Coller & Kuo, 2014; National Association for Professional
Development Schools, 2008). Prior to the start of the 2020 academic year, the
team will inventory the technology resources from the school district and
leverage support from a valuable instructional technology resource teacher. The
district’s 1:1 digital conversation in 2018 provided tools such as Chromebooks,
iPads, Seesaw, and Google Meets for the elementary student mentees to use at
home during remote learning. We plan to meet on various occasions virtually
with the third grade teachers and instructional technology resource teachers to
adapt the mentorship experience for remote learning. It will also be necessary
to clearly define roles, responsibilities, and expectations for all participants
including the university professor, administrator, classroom teacher, instructional
technology resource teacher, teacher candidates, and students for this eightweek long intervention.
Fifty-five third grade students will be grouped into teams and assigned a teacher
candidate mentor. The teacher candidate mentors will lead two virtual Google
Meet sessions, four virtual Seesaw pen pal exchanges, and the creation of a
personalized and interest-based differentiated math virtual experience for their
third grade mentee team.
James Comer (1995) once said, “No significant learning occurs without a
significant relationship.” Building and maintaining relationships will be more
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Figure 2. Process
for virtual math
mentorship
Source: Jennie Carr

challenging than ever before for teachers and students providing virtual
instruction in 2020-2021. To help teacher candidates navigate online learning,
they will read a variety of scholarly articles to help them structure virtual
conversations as well as work on building relationships and supporting students
with math anxiety, self-esteem, motivation and encouragement during the 100%
remote intervention. Building trust and friendship is crucial to any mentorship
experience physical or virtual (Sipe, 2002). A detailed list of expectations for each
teacher candidate has been developed collaboratively by the leadership team
to provide structure and guidance during the Google Meet sessions. As part of
coursework, the teacher candidates will prepare a discussion outline prior to
each 15-minute virtual session with their mentee team.
Teacher candidates will learn about Seesaw and Google Meets from their
university professor in their math methods class to support their mentorship
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capstone project and ultimately their preparation for teaching virtually. Seesaw
pen pal activities will be pre-selected by the leadership team related to building
relationships, developing a growth mindset, and positive attitudes toward
school. The virtual Seesaw pen
pal exchanges used throughout
the partnership will begin with
the teacher candidates on
Mondays, be completed by the
mentees on Wednesday, and
teacher candidates will provide
personalized feedback on Fridays.
The purpose of the Meets sessions
and pen pal exchanges are twofold;
first, for teacher candidates and
mentee teams to build professional

Figure 3. Teacher candidate chatting with third
grade mentee via Google Meets

relationships, and second, to
identify mentee’s mathematical
proficiency and readiness for their
math experience.
To assist the teacher candidates
with the development of their
lesson plans, third grade classroom
teachers will review student
assessments and provide specific
math content from state standards
for each mentoring team. Due to

Figure 4. Screenshot of Seesaw building
relationship activity and teacher candidate
feedback

three months of virtual learning
in the spring of 2020, particular
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Figure 5. Screenshot of teacher candidate feedback focused on math

attention will be paid to boost mentees’ self-esteem, motivation, and interest
in school. Using Tomlinson’s (2017) differentiation framework, teacher
candidates will be required to create interactive engaging lessons tailored to
their mentee team’s interests. For example, if one mentee team is interested
in Legos, the teacher candidate will be expected to create a virtual math
experience focused on Legos. Tomlinson (2017) explains that “taking an interestbased approach does not mean diverting attention away from the required
understanding and skills; on the contrary, it tends to make the content more
accessible, relevant, and memorable (p.100).”
While this is only an eight-week focused intervention, college mentors will
maintain their mentoring relationship with their mentees throughout the year.
Some of these students are more likely to exhibit test anxiety or not have family
support for the necessary endurance to complete the rigorous state tests.
Mentors will send videos to elementary students prior to state standardized SOL
tests, offering encouraging words such as, “I’m proud of you” and “I believe in
you.” This encouragement is designed to keep students motivated as SOL testing
seasons nears.

Anticipated Outcomes
In the previous hybrid math mentorship program, there were several positive
outcomes, many of which are anticipated to also occur in this 100% virtual
intervention.
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Third Grade Students
First and foremost, we hope to increase students’ intrinsic motivation to engage
in work activities, which is a major factor in their academic achievement and

Students who literally “own their learning” in a Student
Centered Learning (SCL) approach such as these
mentorships are more engaged in and motivated for
work and activities.

overall school functioning (Weidinger, Steinmayr, & Spinath, 2017). Students who
literally “own their learning” in a Student Centered Learning (SCL) approach
such as these mentorships are more engaged in and motivated for work and
activities (Lee & Hannafin, 2016). When students have a positive academic selfconcept, it influences their scholastic achievement (Schmidt et al., 2017).
The virtual mentorship offers impressionable youth exposure to college and an
early pathway to the teaching profession. College preparation traditionally takes
place in middle and high schools, but recent research has shown the importance
of developing a college attendance mindset in the elementary setting (Knight,
2015; Mariani et al., 2016). For students whose families did not attend college,
the National Center for Educational Statistics recommends scaffolding this
mindset in elementary schools through experiences like the virtual math
mentorship partnership. This experience has a comprehensive mission
which is broader in its outreach and scope and designed to advance equity
within schools and, by potential extension, the broader community (National
Association for Professional Development Schools, 2008).
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Garcia & Cohen’s (2012) research shows that even one experience can change
a child’s attitude toward school. Learning is more than data. The aim of this
program is to develop the whole child by increasing confidence, motivation,
and mindset - not simply to raise SOL scores. What we believe students will
remember are lasting relationships and lasting changes. From this mentoring
experience, third grade students will be mentored by someone who believes in
them, which is a precursor to confidence in learning.

Teacher Candidates
Prior to the COVID-19 pandemic, many education preparation programs
integrated instructional technology into coursework and assessments. However,
now they are proactively preparing teacher candidates to teach virtually. Teacher
candidates will complete a video reflection on their virtual teaching and learning
experience. As the landscape of education changes, it is critical that teacher
education moves with it to prepare teachers for their future classrooms and
students virtual or face-to-face.
As with any new program, challenges will be prevalent such as student absences,
technology difficulties, and moments of frustration from all participants. We
plan to combat this with active listening, problem solving, and resourcefulness.
The mentorship leadership team continues to meet on a regular basis and make
adjustments to the virtual partnership as we embrace this unprecedented time.
Teachers are on the frontlines of navigating what is needed for students’
academic, social, and emotional success. Teachers and students need support
in these uncharted waters. Education preparation programs need to prepare
teacher candidates for the classrooms that they will eventually lead. We hope the
virtual math mentorship project design will be a win-win for all involved.
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Giving Learners a Voice Through
Student-Led Conferences
If we give students the opportunity to share their learning, we create independent,
metacognitive thinkers who no longer depend on a teacher to communicate their
personal success. We piloted student-led conferences in our respective third and
fifth grade classrooms and found that we ultimately became the proud observers
as we watched our students take on the role of communicator, teacher, and
facilitator. As we continue to evolve our educational practices under COVID-19
parameters, conducting student-led conferences can be a useful strategy to help
students become independent leaders of their own learning.

Megan Crew
Megan Crew is a fifth grade teacher and instructional coach in
Salem, Virginia. She has a MA in Instructional Leadership from
Radford University. Throughout her teaching career, the social
emotional growth of her students has been her most prioritized
platform where she believes all academics must be nurtured
in order to see growth and flourish. She believes this emphasis
in learning marries nicely with her educational favorites:
performance-based work and standards-based grading. Megan
was most recently published in VASCD’s 2019 journal on just that: Using Deeper
Learning to Promote Social Emotional Development. Megan’s other education
includes a MAT from Hollins University in Elementary Education, a BA from Asbury
University in Christian Education, and she is a NBCT in Early Childhood Literacy. Megan is
also endorsed in gifted education. Megan’s most fruitful ideas are generated by spending
time with her two adolescent children and husband Ben on their family farm. Connect with
Megan through email mhcrew@salem.k12.va.us or Twitter: @Crewmeg22
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Natalie DiFusco-Funk
Natalie DiFusco-Funk is a 3rd grade teacher at West Salem
Elementary School in Salem, Virginia, and the 2016 Virginia State
Teacher of the Year. Natalie earned both her bachelor’s degree
in education and master’s degree as a reading specialist from
Boston College. She began her career in Newton, MA, and moved
to Virginia in 2010 after meeting a Southern gentleman, who is
now her husband! In Virginia she served as a reading specialist in
Botetourt County for a year, and has been a classroom teacher in
Salem, Virginia since 2011. Natalie is a Consulting Teacher for Responsive Classroom
and a regular blog contributor at NWEA. Natalie lives in Salem, Virginia with her husband
and first grade son Frankie.

The Start of an Idea
If you Google “kindergarten student-led conference,” you may happen upon a
delightful video of a young girl taking charge of her learning and explaining her
progress during a student led parent teacher conference. We were lucky enough
to watch this video at the VASCD conference in 2018 when Ron Berger shared it
during his keynote address. This inspired us to implement our own student-led
conferences. We piloted these conferences in February of 2019. During the 20192020 school year we refined the process, shared with our colleagues, and even
presented this practice at the 2019 VASCD conference.
To provide some background, let’s first look at the logistics of student led
conferences. Vicki Halsey’s 70/30 principle was on our minds as we planned
for our conferences. This concept, in part, states that students should do 70%
of the talking and 30% of the listening. As our roles during conferences shifted,
we found that student ideas fueled the conversation. Our role during the actual
conference completely shifted. We no longer ran the meeting, but instead,
joined the meeting. We no longer gathered student work and data, but instead,
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We no longer fielded questions about the students’
relationships with their peers, but instead, we smiled
in agreement, as they reflected honestly about
their role in the classroom.
we listened as the student analyzed their progress for their families. We no
longer fielded questions about the students’ relationships with their peers, but
instead, we smiled in agreement, as they reflected honestly about their role in
the classroom.
Below we describe three student-driven components of our student-led
conference model.

1. Reflection
In the weeks leading up to the conference, we led our classes through reflection
activities. First, we looked at the “Social Emotional Skills” on the front of our
report card. Our district replaced “Work Habits” with Social Emotional (SE) Skills
in 2019 because they recognized the importance of a student’s SE progress
in addition to their academic progress. However, these skills can be hard for
students to understand. Also, our district moved to descriptor reporting,
using the terms meets standard, emerging to meet standard, and needs
improvement to meet standards to classify students’ social emotional skills.
The highest, an M or “meets standard,” means that students are able to meet the
standard with age or grade appropriate proficiency. They earn this mark if they
need little to no reminders about a specific social-emotional skill. If the student
earns an “emerging” mark, it is because they are still working to achieve a specific
standard and they need reminders or redirection to guide them towards that
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skill. If a student receives

Figure 1: Social & Emotional Learning Skills Progress Report

a “needs improvement’
mark, it shows that a
student requires regular
or consistent reminders
regarding a specific skill.
To help make this difficult
concept more concrete
for our students, we read
through each skill and
broke down the abstract
terms. Students discussed

Figure 2: Upper Elementary Self Reflection Planning Page

what these skills looked
and felt like depending
on if they were meeting
a standard, emerging
to meet a standard, or
needing improvement
to meet a standard. After
the criteria were clarified,
the students scored
themselves on each social
and emotional skill (see
Figures 1 & 2 at right).
We followed a similar
process with our academic
benchmark assessments
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including MAP testing, Guided Reading
Assessments, PALS data,—in the fall,
they set a goal for the winter. At our winter
conferences, they evaluated their progress
and adapted their goal for the remainder of
the year.
Lastly, we brainstormed a list of different
project-based learning activities they had
completed thus far in class. Each student
chose something they were most proud of
to share with their family. Some of the items
Figure 3: Student Script for Conference

included Native American Village dioramas,
plant and animal cell posters or Google

Slides presentations, ancient culture cartography projects, and water cycle
diagrams (see Figures 4-6 below). Some children even chose to use that time in
the conference to teach their parents a game they had learned in class.
Figures 4-6: Examples of Student Projects Shared at Conferences
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Practice
We prepared grade-level appropriate “scripts” to help students plan what they
were going to share with their families using a reflection page (see figure 2). This
streamlined their thinking in order to formulate talking points with their families.
The reflection page was completed during the planning process. After creating
their scripts (see figure 3), students then practiced with teachers and classmates.
During these practice sessions, it was important for students to be as descriptive
as possible. For example, If they had given themselves a score of “emerging” in
any SE category, they had to explain why and what they were doing to turn it
into a strength.

Presentation
On conference day, the student and the
family came into the conference, and the
student took the lead—using the script
to go through all the components of the
reflection page: Social Emotional Skills,
benchmark scores, goals, and areas of pride.
We used this structure for both our fall
conferences in November and our spring
conferences in February, just weeks before
schools shut down. At the end of both of
those days, we were really proud. Tired, but
proud. All of the families that had signed up

Figure 7: Student with her Conference
Portfolio, presenting to family.

for a conference brought their child and students were so excited to share their
work and what they had learned. Every child spoke so eloquently about their
progress and clearly had a better understanding of who they were as learners
(see Figure 7).
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Moving forward, we are excited about how this practice not only prepared our
students to be autonomous learners in the spring of 2020 as learning moved

[The students] developed metacognitive skills
by connecting their actions in the classroom to
outcomes in their productivity, work, and feelings
about school.
remotely, but also how we can use this practice with our new cohorts this
school year. The benefits are bountiful regardless of the location. Students
utilized critical communication skills, including making eye contact, engaging
an audience, and answering clarifying questions. They also grew in the area of
oral fluency by practicing their script multiple times. In addition, they developed
metacognitive skills by connecting their actions in the classroom to outcomes in
their productivity, work, and feelings about school.

Adaptability
Teachers are chameleons. We are required to adapt, change, and survive in
various environments. It is also important for us to lead by example - so how will
we replicate student-led conferences this year as we operate under a shifting
learning environment? The process of “reflect, practice, and present” can still
happen regardless of where our students are learning. Reflecting - Practicing Presenting during a pandemic or crisis.
Regardless of whether our students are in school every day or some days, we
will follow a similar format as we did last year. If students are distance learning,
we can transition these conferences to ZOOM or other video platforms like
Google Hangouts.
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We will still walk our students through the steps of reflecting on their growth
and explaining their social and emotional strengths and needs, regardless of the
environment. For example, how does it look differently for a fifth grader learning
remotely to, “Make appropriate choices to complete classwork and other
learning tasks?” The skills of autonomy, metacognition, and communication will
be required in all settings, but will take on different forms. It is our responsibility
as educators to help our students recognize and implement the skills to be
chameleons themselves.

Empowering our Students
We have always wanted our students to be the architects of their learning
and to hold themselves accountable. We have always wanted them to be
able to communicate their needs, their learning, and their goals. Student-led
conferences are an opportunity to practice and refine all of these skills.
Not only did our students benefit from this process socially and academically,
we evolved as educators too. Let’s face it, the world of education was in need
of a little shake up. The hashtag #MaslowBeforeBloom has become a slogan
for meeting the needs of students during these anxious times. But, shouldn’t it
always have been? It is sad that it has taken a global pandemic to shake things
up, but it has helped remind us: if we are not evolving, we are already behind.
Our roles as educators have shifted many times since March of 2020 and will
continue to shift as the new school year evolves. If we have learned anything
in this last year, it is that learning needs to be more student-centered, even
individualized, than ever before.
When we first started student-led conferences, it was impossible to know what
the “crystal ball” of education held for our students in the following months
(and years). However, had we known, we would have not only shared our
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student-led conferences with our faculty members and friends, but we would
have gently insisted that all educators consider this practice, as the skills our
students gained and utilized were precisely what was going to be required of
them moving forward.

Since many of our current classrooms are operating
outside of the traditional classroom setting, our
pedagogy should no longer be restrained
by school walls.
Since many of our current classrooms are operating outside of the traditional
classroom setting, our pedagogy should no longer be restrained by school walls.
Distance learning is requiring our students to take charge of their learning each
day. What better way to prepare them for this evolving world than through
student-led conferences? It’s a win-win.
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